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For further information: 
 
You are welcome to contact the divisional principals, Middle Years Programme 
Coordinator, and/or your child’s teachers anytime for help understanding MYP 
assessment and reporting. 
 
 

Victoria McNeill, Grades 9-12 Principal 
vicki.mcneill@lejardinacademy.org 
261-0707 x1020 

 
Julie Do, Grades 6-8 Principal 
julie.do@lejardinacademy.org 
261-0707 x1080 

 
Rob Wilson, MYP Coordinator, Grades 6-10 
rob.wilson@lejardinacademy.org 
261-0707 x2050 

 
 
For questions about your child’s grades as reported on ManageBac, please contact 
your child’s teacher(s). 
 
For questions about your ManageBac account or navigation of ManageBac, please 
contact Lizbeth Smith, HS Registrar. 
lizbeth.smith@lejardinacademy.org 
261-0707 x3070 
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What is the purpose of Assessment?  
 
 
If you grew up in the United States, it may be that in your  
own school experience, “assessment” was synonymous  
with “grades” and the purpose of grades was to summarize  
a variety of judgments about your performance in school,         
and/or to rank you in relation to the achievement of your           
classmates. You may have awaited the arrival of the         
Report Card with wary anticipation…  
 
What would the grades reveal? Shining intelligence, exceptional skills, exemplary          
behavior, stellar attendance, exuberant class participation, diligent homework        
completion, kindness towards peers, sparkling personality? Or perhaps the opposite, or           
something in between?  And which of these qualities did that ‘B’ represent anyway?! 
 
Grades have been, and continue to be in many schools, a somewhat mysteriously             
calculated declaration of students’ “school achievement.” These status reports have          
been delivered to families during the year with immutable finality. At the end of the               
year, the report has also included a Final Grade in each class which is calculated by                
averaging the grades received over the course of the year. 

 
Let’s look at what that has traditionally meant, 
using English as an example.  A student 
receives a B- in Quarter 1.  She is brilliantly 
imaginative, analyzes the underlying meaning 
in fiction works with incisive clarity, and  she 
has a limited grasp of spelling, grammar, and 
sentence structure.  
Quarter 2 primarily involves research-based 
writing and the student receives a C+.  
Quarter 3 focuses on poetry and creative 
storytelling and she receives an A-.  
Work in Quarter 4 is heavily project-based and 
she receives an A.  What year-end English 
grade should she receive? What would that 
grade actually mean?  What information does 
that final grade give the student or the 

student’s                                                  next teacher, school or college? 
 
In the 21st century classroom and in the IB Middle Years Programme, the primary              
purpose of assessment is to improve student learning and classroom instruction . It            
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involves a multi-faceted approach that provides students and teachers with transparent,           
continuous feedback about each student’s level of mastery in clearly defined criteria.  
 
What is formative and summative assessment?  

 
Formative 

assessment  
     - 

Occurs over the course of the unit  
     - 

Helps students build a strong foundation in 
       the 

knowledge, understanding and skills 
       necessary for 

proceeding in the learning 
       process 

     - 
Provides evidence of student knowledge, 

       understanding, and skill levels 
     - Is used as diagnostic information that helps the  
       student and teacher address specific mistakes  
       and misconceptions. It also helps the teacher  
       adjust teaching and learning strategies based  
       on student needs 

 
   

 
 

Tasks which  
 measure 

mastery of  
 substantive 

sections of 
 curriculum 

       Summative assessment
  

- Provides evidence of student
End of unit  

  knowledge, understanding and         culminating tasks 
  skill levels 
- Evaluates student achievement   
  relative to specified criteria   
- Provides feedback about  
  progress in each criterion 

Feedback     Grades 
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Formative assessment 
Formative assessment happens during the learning process, while knowledge, 
understanding and skills are “forming.”  Through learning activities students should have 
ample practice developing their knowledge, understanding and skills in preparation for 
their summative assessment tasks. The purpose of formative assessment is to monitor 
student learning in order to provide feedback to both the student and the teacher.  
 
Both formal and informal formative feedback is provided to help: 

● students identify the specific areas they need to develop further 
● teachers identify where students are in the learning process so that they can 

provide support or learning extension 
 
Summative assessment 
Summative assessment occurs at the end of a unit, or in some cases after a substantive                
set of learning has occurred. The purpose of summative assessment in the MYP is to               
provide students with opportunities to demonstrate the level at which they can utilize the              
knowledge and skills learned in the unit. Importantly, it is also an opportunity for them to                
demonstrate the depth to which they can communicate their understanding of the larger             
concepts that were explored throughout the unit. 
 
How is criterion-related  
assessment different than  
assessment using A-F letter 
grades?  
 
 
In order to visualize how traditional assessment using  
A-F grades is different than criterion-related 
assessment, let’s assess the “merits of a restaurant”        
using both systems: 
 
1. A-F assessment:  

McDonalds: C 
Alan Wong’s:  A 

 
2a. Criterion-related assessment: (using Michelin Guide type  criteria): 

- Does not meet any Michelin level of quality 
* Very good restaurant 
** Excellent cooking, worth a detour 

Rubric: *** Exceptional cuisine that is worth a special journey 
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Criteria  Quality of 
ingredient
s 

Skill in 
preparation and 
combination of 
flavors 

Level of 
creativity 

Value for 
money 

Consistenc
y of 
culinary 
standards 

McDonalds - - - * * 
Alan 
Wong’s 

** *** *** ** *** 

Through this rubric, you can see the specific criteria by which the restaurants were 
assessed.  It provides much more information about the quality of the restaurants than 
the traditional A-F grades.  
 
2b. In the following example, a different set of assessment criteria is used. 
   Criterion-related assessment:  

- Not demonstrated 
* Poorly demonstrated 
** Demonstrated  

Rubric: *** Exceptionally demonstrated 
Criteria  Fast service Low Price Many 

Locations 
Mcdonalds *** *** *** 
Alan 
Wong’s 

- * - 

 
As you can see from these examples: 
- Criterion-related assessment provides much more clarity than a letter grade.  
- Depending on the criteria used, assessment results are very different so it is critical to  
     understand what criteria are being used. 
How will my child be graded in the MYP? 
 
The MYP uses a numeric system to represent qualitative descriptions of achievement. 
Numeric scales are commonly used in educational systems around the world, and the 
IB 1-7 scale is one of the most widely recognized, both internationally and in the United 
States.  
 
Students receive two types of academic numeric marks: 

● Subject-specific criteria marks (4 in each subject group): Scale 0-8 
● Summary achievement marks (1 in each subject): Scale 1-7 
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Subject-Specific Criteria Marks (0-8) 
Students are assessed on their level of achievement in 4 criteria that are unique to each 
subject. 
 

Subject Criterion A 
0-8 

Criterion B 
0-8 

Criterion C 
0-8 

Criterion D 
0-8 

Arts 
(Band, Chorus, 

Drama, Visual Arts) 

Knowing and 
understanding 

Developing 
skills Thinking creatively Responding 

Design Inquiring and 
analyzing 

Developing 
ideas 

    Creating the 
       solution Evaluating 

Individuals & Societies Knowing and 
understanding Investigating Communicating Thinking critically 

Language Acquisition 
(French, Japanese, 
Mandarin, Spanish) 

Comprehending 
spoken and visual 

text 

Comprehending 
written and visual 

text 

Communicating 
in response  

to spoken, written  
and/or visual text 

Using language in 
spoken and/or 

written form 

Language & Literature 
(English) Analyzing Organizing Producing text Using language 

Mathematics Knowing and 
understanding 

Investigating 
patterns Communicating 

Applying 
mathematics in 

real-life contexts 

Physical & Health 
Education 

Knowing and 
understanding 

Planning for 
performance 

Applying and 
performing 

Reflecting and 
improving 

performance 

Sciences Knowing and 
understanding 

Inquiring and 
designing 

Processing and 
evaluating 

Reflecting on the 
impacts of science 

 
Criteria marks: 

● are on a scale of 0-8 
● represent qualitative descriptions (See rubrics in Appendix), not quantitative percentiles 
● do not translate into A-F grades 
● do not have an arithmetical relationship. For example, a 4 is not “half as good” as an 8 

 
Students will be developing their knowledge, understanding and skills in these same 
criteria over the course of grades 6-10, and parents and students can access students’ 
criteria marks in each subject group on an ongoing basis through ManageBac. 
 
Summary Achievement Marks (1-7)  
In January and June, students will receive a progress report, available online in 
Managbac.  
 
The progress reports will identify the student’s: 

● 0-8 mark in each of the four criteria in each class 
o This mark represents the student’s most current, consistent demonstration 

of achievement in each criterion. It is not an average of the marks earned 
over the course of the semester/year. 

● 1-7 mark in each class as a whole.  
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o The 1-7 mark is determined by adding the four criteria marks and using 
the below grade boundary chart to identify the 1-7 mark that corresponds 
to the sum. 

 

Grade 1 2 3 4 5 6 7 
Boundarie

s 
0-5 6-9 10-14 15-18 19-23 24-27 28-32 

 
o The 1-7 grades represent the descriptors below.  

 
Achievement 

Level Descriptors 
7 ● Produces high-quality, frequently innovative work  

● Communicates comprehensive, nuanced understanding of concepts and contexts  
● Consistently demonstrates sophisticated critical and creative thinking  
● Frequently transfers knowledge and skills with independence and expertise in a variety of 

complex classroom and real-world situations 
6 ● Produces high-quality, occasionally innovative work  

● Communicates extensive understanding of concepts and contexts 
● Demonstrates critical and creative thinking, frequently with sophistication  
● Uses knowledge and skills in familiar and unfamiliar classroom and real world situations, 

often with independence 
5 ● Produces generally high-quality work 

● Communicates secure understanding of concepts and contexts  
● Demonstrates critical and creative thinking, sometimes with sophistication  
● Uses knowledge and skills in familiar classroom and real-world situations and, with support, 

some unfamiliar real-world situations 
4 ● Produces good-quality work  

● Communicates basic understanding of most concepts and contexts with few misunderstandings 
and minor gaps 

● Often demonstrates basic critical and creative thinking 
● Uses knowledge and skills with some flexibility in familiar classroom situations, but requires 

support in unfamiliar situations 
3 ● Produces work of an acceptable quality 

● Communicates basic understanding of many concepts and contexts, with occasionally 
significant misunderstandings or gaps 

● Begins to demonstrate some basic critical and creative thinking  
● Is often inflexible in the use of knowledge and skills, requiring support even in familiar 

classroom situations 
2 ● Produces work of limited quality  

● Expresses misunderstandings or significant gaps in understanding for many concepts and 
contexts 

● Infrequently demonstrates critical or creative thinking  
● Generally inflexible in the use of knowledge and skills, infrequently applying knowledge and skills 

1 ● Produces work of very limited quality  
● Conveys many significant misunderstandings or lacks understanding of most concepts and 

contexts 
● Very rarely demonstrates critical or creative thinking 
● Very inflexible, rarely using knowledge or skills 

Approaches to Learning (“ATL”) Skills Progress  
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Students in grades 6-10 are expected to develop as self-aware, self-managing and 
self-directed learners. They are supported in learning skills which will help them in their 
development.  Students will conference with teachers throughout the year regarding any 
skills which need further development or more consistent application.  Students’ level of 
demonstration of these skills will also be reported in the mid-year and end-year 
Progress Reports. 
 
The following key represents ATL skills progress: 

 
S:  Satisfactory  

● The student consistently demonstrates ATL skills. 
NS: Needs strengthening 

● The student inconsistently demonstrates ATL skills.  
● Skills needing further development will be described in a comment 

section.  
 
ATL Skills Categories:  

Self-management skills 
● Organization skills 
● Affective skills (Mindfulness, Perseverance, Emotional management, Self-

motivation, Resilience) 
● Reflection skills 

Social skills 
● Collaboration skills 

Thinking skills 
● Critical thinking skills 
● Creative thinking skills 

Research skills 
● Information literacy skills 
● Media literacy skills 

Communication skills 
● Communication through interaction skills 
● Communication through language skills 

 
 
 
 
 
 
 
How will student progress be reported to parents? 
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1. Online access at all times 
Parents may access ongoing formative and summative assessment 

information online through their ManageBac account.  Please see the Parent tab on the 
support page of the ManageBac website for further information.  
           If you have questions or need help, contact the registrar, Lizbeth Smith 
(lizbeth.smith@lejardinacademy.org). 
 
2. Mid-year and end-year progress reports 

Students’ summary mid-year report will be available online on ManageBac in 
early January, and end-year reports will be available online in June. 
 
The report will include a page from each class showing current achievement levels in 
each criterion, similar to the below example:  
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The Report will also contain a summary of achievement report, similar to the below 
example:  
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Student Transcripts 
 
Parents sometimes wonder how transcripts which reflect IB grading will be interpreted 
by other schools, colleges and universities.  Rest assured that this is not a problem.  
 
Here’s why: 
 
1. Admissions officers and departments need to interpret every  transcript they 
receive, no matter what grading system a school uses.  Every transcript is accompanied 
by a School Profile which provides a description of the grading scale used and 
other information about student performance.  
  

2. A-F grades are much more difficult to interpret than criterion-related grades 
because A-F grades represent different things in different schools.  Every school, and 
many times every teacher, decides for themselves what each letter grade represents. 
In some classrooms an ‘A’ can be achieved with extra points gained through 
attendance, effort, or a cooperative attitude.  In other schools, an ‘A’ represents 
mastery of content regardless of attendance, effort, or attitude. College and 
university admissions departments use the School Profile and an independently 
formed opinion of the reputation of the school to interpret the meaning of each 
student’s A-F grades. 

 

3. As described previously, the IB 1-7 marks represent globally consistent and 
increasingly recognized criteria.  If a student should have to leave Le Jardin for any 
reason during the grade 6-10 years, Le Jardin will include a description of the IB 
grading criteria and methods used for MYP assessment along with the student’s 
transcript and the School Profile.  
 

4. Admissions officers in all schools frequently call a student’s prior school for a 
more complete understanding of a student’s transcript.  Le Jardin personnel will 
always be available to answer any questions and to provide resources or resource 
links to any additional information needed. 
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Colleges/Universities and the IB Diploma Programme 
 
International Baccalaureate (IB) Diploma Programme graduates are sought out by 
colleges and universities around the world.  
 
The discipline and work ethic necessary to complete the Diploma Programme require 
considerable commitment from students. These attributes, along with the in-depth 
critical thinking skills fostered by the DP curriculum, are highly valued by colleges and 
universities.  
 
Through their IB recognition policies, these institutions make it apparent that they 
understand and appreciate the Diploma Programme student and the rigor of the 
Diploma Programme itself. This recognition comes in many forms but the following are 
the most common. 
 

● Recruitment— competitive recruitment of Diploma Programme students  
● Admission— special recognition of IB diploma students in admission materials 

and in the admissions process 
● Placement— acknowledgement of the rigor of IB courses through placement in 

higher level courses based on DP examination scores 
● Credit— detailed information on the courses for which college credit is possible 

based on DP examination scores; specifically understanding and recognizing 
theory of knowledge (TOK), the extended essay and the content of standard level 
(SL) courses as well as the content of higher level (HL) courses  

● Scholarships— scholarships or scholarship opportunities specifically for IB 
Diploma Programme students  

 
More Information: 
 
Parents and other interested persons can find the IB course recognition policies of 
many colleges and universities in the US and Canada at:  
http://www.ibo.org/diploma/recognition/recognitionpolicy/index.cfm 
The policies of colleges and universities not listed here can be found through the 
admissions offices of those institutions. 
 

Parents are also encouraged to contact Scott Liedtke, LJA Director of College 
Admissions. scott.liedtke@lejardinacademy.org  
 

Parents and college and university admissions departments have access to an online 
guide to the IB Diploma Programme: 
http://www.ibo.org/diploma/recognition/guide/index.cfm 
 

There is also a password-protected online IB site where university officials and 
admissions officers can log-in to find: 

● the course syllabus for each subject, which includes assessment information  
● recent examination questions  
● mark schemes  
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● student results (transcripts) 
 

Additional Assessment Details 
 
Rubrics: 

● Rubrics and checklists help students understand the requirements of assessment 
tasks.  

● See Appendix for MYP rubric templates for the four criteria in each subject group. 
● These criteria rubrics will be used to guide and assess student work over the five 

years of the program (grades 6-10). The rubrics are scaffolded to include 
progressively more complex expectations over the five years.  

● Students receive “task-specific” rubrics for all summative assessment tasks, and 
for the formative tasks that include criterion-related expectations. 

o Task-specific rubrics include details about the criterion expectations for 
the particular task.  

 

Group projects: 
● When projects are completed collaboratively, each student is assessed on their 

individual contribution to the work. 
 

Work that is not turned in: 
Students are expected to complete all assignments in the time frame assigned by the 
teacher.  

● If grade 6-8 students choose not to complete their work, they will need to work 
with their parents to complete a Student Responsibility form, which includes 
identifying a plan for finishing and turning in their work.  

● In all grades 6-10, students who choose not to complete their work may need to 
attend a Study Skills session during lunch in order to finish and turn in their work. 
Points will not be deducted for late work. However, repeated late work is 
considered to be an indication of a critical problem in understanding and/or a lack 
of self-management skills. Parents may be enlisted as additional help to assist 
students in developing time-management and/or organizational skills. 

● In ManageBac, work that is not turned in is indicated by “NA”, Not Assessed. 
When a student does not turn in his/her work, the teacher has no evidence of 
achievement to assess, so no mark can be determined.  A “0” indicates that a 
student’s submitted work did not meet any of the descriptors in the rubric, and 
the student will be supported in re-doing, re-taking, or doing over his/her work. 

 

“Redos, Retakes, and Do overs” (-Rick Wormeli): 
In the MYP at Le Jardin Academy: 

● The point of any assignment is to foster learning .  If students’ lack of 
understanding, skills and/or self-management abilities results in their not learning 
the unit content, we believe that it is an educational imperative to support 
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students in every possible way so that they do not move on to new content 
without learning the unit content to the best of their abilities.  

● While not possible in every assignment , students are encouraged to seek 
opportunities to increase their learning and then provide additional evidence of 
their understanding and/or skills. When evidence of increased understanding 
and/or skills is provided, the student’s mark will be changed to reflect this higher 
level of achievement.  

For more information about this assessment philosophy, see Rick Wormeli’s videos, 
Redos, Retakes and Do overs Part 1   and Part 2  on Youtube.  
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Appendix: Subject Area Criteria Rubrics 
 

Arts- Visual and Performing 
Visual Arts and Band, Chorus, Drama 

  
Criterion A: Knowing and understanding 
Achievement 

level 
Descriptors 

MYP 1 MYP 2-3 MYP 4-5 

7-8 

The student: 
• demonstrates excellent 

awareness of the art form 
studied, including 
excellent use of 
appropriate language 
 
 
 

• demonstrates excellent 
awareness of the 
relationship between the 
art form and its context 
 

• demonstrates excellent 
awareness of the links 
between the knowledge 
acquired and artwork 
created 

The student: 
• demonstrates excellent 

knowledge of the art form 
studied, including 
concepts, processes, and 
excellent use of 
appropriate language 

 
 
• demonstrates excellent 

knowledge of the role of 
the art form in original or 
displaced contexts 
 

• demonstrates excellent 
use of acquired knowledge 
to inform his or her artwork 

The student: 
• demonstrates excellent 

knowledge and 
understanding of the art 
form studied, including 
concepts, processes, and 
excellent use of 
subject-specific 
terminology 
 

• demonstrates excellent 
understanding of the role 
of the art form in original or 
displaced contexts 
 

• demonstrates excellent 
use of acquired knowledge 
to purposefully inform 
artistic decisions in the 
process of creating 
artwork 

5-6 

The student: 
• demonstrates substantial 

awareness of the art form 
studied, including 
substantial use of 
appropriate language 
 
 
 
 

• demonstrates substantial 
awareness of the 
relationship between the 
art form and its context 
 

• demonstrates substantial 
awareness of the links 
between the knowledge 
acquired and artwork 
created 

The student: 
• demonstrates substantial 

knowledge of the art form 
studied, including 
concepts, processes, 
substantial use of 
appropriate language 
 
 
 

• demonstrates substantial 
knowledge of the role of 
the art form in original or 
displaced contexts 
 

• demonstrates substantial 
use of acquired knowledge 
to inform his or her artwork 

The student: 
• demonstrates substantial 

knowledge and 
understanding of the art 
form studied, including 
concepts, processes, 
substantial use of 
subject-specific 
terminology 
 

• demonstrates substantial 
understanding of the role 
of the art form in original or 
displaced contexts 

 
• demonstrates substantial 

use of acquired knowledge 
to purposefully inform 
artistic decisions in the 
process of creating artwork 

3-4 

The student: 
• demonstrates adequate 

awareness of the art form 
studied, including 

The student: 
• demonstrates adequate 

knowledge of the art form 
studied, including 
concepts, processes, and 

The student: 
• demonstrates adequate 

knowledge and 
understanding of the art 
form studied, including 
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adequate use of 
appropriate language 
 
 
 

• demonstrates adequate 
awareness of the 
relationship between the 
art form and its context 
 

• demonstrates adequate 
awareness of the links 
between the knowledge 
acquired and artwork 
created 

adequate use of 
appropriate language 

 
 
• demonstrates adequate 

knowledge of the role of 
the art form in original or 
displaced contexts 
 

• demonstrates adequate 
use of acquired knowledge 
to inform his or her artwork 

concepts, processes, 
adequate use of 
subject-specific 
terminology 
 

• demonstrates adequate 
understanding of the role 
of the art form in original or 
displaced contexts 

 
• demonstrates adequate 

use of acquired knowledge 
to purposefully inform 
artistic decisions in the 
process of creating artwork 

1-2 

The student:  
• demonstrates limited 

awareness of the art form 
studied, including limited 
use of appropriate 
language 
 
 
 

• demonstrates limited 
awareness of the 
relationship between the 
art form and its context 
 

• demonstrates limited 
awareness of the links 
between the knowledge 
acquired and artwork 
created 

The student:  
• demonstrates limited 

knowledge of the art form 
studied, including 
concepts, processes, and 
limited use of appropriate 
language 
 
 

• demonstrates limited 
knowledge of the role of 
the art form in original or 
displaced contexts 
 

• demonstrates limited use 
of acquired knowledge to 
inform his or her artwork 

The student: 
• demonstrates limited 

knowledge and 
understanding of the art 
form studied, including 
concepts, processes, 
limited use of 
subject-specific 
terminology 
 

• demonstrates limited 
understanding of the role 
of the art form in original or 
displaced contexts 

 
• demonstrates limited use 

of acquired knowledge to 
purposefully inform artistic 
decisions in the process of 
creating artwork 

0 The student’s work does not reach a standard described by any of the descriptors above. 

 
Criterion B: Developing skills 
The descriptors for this criterion are the same in all five years of the program.  Teachers provide 
students with task-specific rubrics which give detailed descriptions of the grade-level 
achievement expectations in the skills and techniques explored in each unit. 
 
Achievement 

levels 
Descriptors 

MYP 1 MYP 2-3 MYP 4-5 

7-8 

The student: 
• demonstrates excellent acquisition and development of the skills and techniques of the art 

form studied 
 

• demonstrates excellent application of skills and techniques to create, perform and/or present 
art 

5-6 

The student: 
• demonstrates substantial acquisition and development of the skills and techniques of the art 

form studied 
 

• demonstrates substantial application of skills and techniques to create, perform and/or 
present art 
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3-4 

The student: 
• demonstrates adequate acquisition and development of the skills and techniques of the art 

form studied 
 

• demonstrates adequate application of skills and techniques to create, perform and/or present 
art 

1-2 

The student:  
• demonstrates a limited acquisition and development of the skills and techniques of the art 

form studied 
 

• demonstrates limited application of skills and techniques to create, perform and/or present art 
0 The student’s work does not reach a standard described by any of the descriptors above. 

 
Criterion C: Thinking creatively 
Achievement  

levels 
Descriptors 

MYP 1 MYP 2-3 MYP 4-5 

7-8 

The student: 
• identifies an excellent 

artistic intention 
 
 
 
 
• identifies excellent 

alternatives and 
perspectives 

 
 
• demonstrates excellent 

exploration of ideas 

The student: 
• presents an excellent 

outline of a clear and 
feasible artistic intention 

 
 
 
• presents an excellent 

outline of alternatives, 
perspectives, and 
imaginative solutions 

 
• demonstrates excellent 

exploration of ideas 
through the developmental 
process to a point of 
realization 

The student: 
• develops an excellent 

artistic intention that is 
consistently feasible, 
clear, imaginative and 
coherent 

 
• demonstrates an 

excellent range and depth 
of creative-thinking 
behaviors 

 
• demonstrates excellent 

exploration of ideas to 
effectively shape artistic 
intention through to a 
point of realization 

5-6 

The student: 
• identifies a substantial 

artistic intention 
 
 
 
• identifies substantial 

alternatives and 
perspectives 

 
 
• demonstrates substantial 

exploration of ideas 

The student: 
• presents a substantial 

outline of a clear and 
feasible artistic intention 

 
 
• presents a substantial 

outline of alternatives, 
perspectives, and 
imaginative solutions 

 
• demonstrates substantial 

exploration of ideas 
through the developmental 
process to a point of 
realization 

The student: 
• develops a substantial 

artistic intention that is 
often feasible, clear, 
imaginative and coherent 

 
• demonstrates a 

substantial range and 
depth of creative-thinking 
behaviors 

 
• demonstrates substantial 

exploration of ideas to 
purposefully shape 
artistic intention through 
to a point of realization 

3-4 

The student: 
• identifies an adequate 

artistic intention 
 
 
 
 

The student: 
• presents an adequate 

outline of a clear and/or 
feasible artistic intention 

 
 
 

The student: 
• develops an adequate 

artistic intention that is 
occasionally feasible, 
clear, imaginative and/or 
coherent 
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• identifies adequate 
alternatives and 
perspectives 

 
 
• demonstrates adequate 

exploration of ideas 

• presents an adequate 
outline of alternatives, 
perspectives, and 
imaginative solutions 

 
• demonstrates adequate 

exploration of ideas 
through the developmental 
process to a point of 
realization 

• demonstrates an 
adequate range and depth 
of creative-thinking 
behaviors 

 
• demonstrates adequate 

exploration of ideas to 
shape artistic intention 
through to a point of 
realization 

1-2 

The student:  
• identifies a limited artistic 

intention 
 
 
 
• identifies limited 

alternatives and 
perspectives 

 
 
• demonstrates limited 

exploration of ideas 

The student:  
• presents a limited outline 

of an artistic intention, 
which may lack clarity or 
feasibility  

 
• presents a limited outline 

of alternatives, 
perspectives, and 
imaginative solutions 

 
• demonstrates limited 

exploration of ideas 
through the developmental 
process, which may lack a 
point of realization 

The student:  
• develops a limited artistic 

intention that is rarely 
feasible, clear, imaginative 
or coherent 

 
• demonstrates a limited 

range or depth of 
creative-thinking behaviors 

 
 
• demonstrates limited 

exploration of ideas to 
shape artistic intention that 
may reach a point of 
realization 

0 The student’s work does not reach a standard described by any of the descriptors above. 
 
Criterion D: Responding 
Achievement 

levels 
Descriptors 

MYP 1 MYP 2-3 MYP 4-5 

7-8 

The student: 
• identifies excellent 

connections between art 
forms, art and context, or 
art and prior learning 
 
 

• demonstrates excellent 
recognition that the world 
contains inspiration or 
influence for art 

 
 
• presents an excellent 

evaluation of certain 
elements or principles of 
artwork 

The student: 
• presents an excellent 

outline of connections 
with depth and insight, 
and effectively transfers 
learning to new settings 

 
• creates an excellent 

artistic response which is 
effectively inspired by the 
world around him or her 

 
 
• presents an excellent 

evaluation of the artwork 
of self and others 

The student: 
• constructs meaning with 

depth and insight and 
effectively transfers 
learning to new settings 

 
 
• creates an excellent 

artistic response that 
intends to effectively 
reflect or impact on the 
world around him or her 

 
• presents an excellent 

critique of the artwork of 
self and others 

5-6 

The student: 
• identifies substantial 

connections between art 
forms, art and context, or 
art and prior learning 
 

• demonstrates substantial 
recognition that the world 

The student: 
• presents a substantial 

outline of connections and 
regularly transfers 
learning to new settings 
 

• creates a substantial 
artistic response which is 
considerably inspired by 

The student: 
• constructs appropriate 

meaning and regularly 
transfers learning to new 
settings 

 
• creates a substantial 

artistic response that 
intends to reflect or impact 
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contains inspiration or 
influence for art 

 
 
• presents a substantial 

evaluation of certain 
elements or principles of 
artwork 

the world around him or 
her 

 
• presents a substantial 

evaluation of the artwork 
of self and others 

on the world around him or 
her 

 
• presents a substantial 

critique of the artwork of 
self and others 

3-4 

The student: 
• identifies adequate 

connections between art 
forms, art and context, or 
art and prior learning 
 

• demonstrates adequate 
recognition that the world 
contains inspiration or 
influence for art 

 
 
• presents an adequate 

evaluation of certain 
elements or principles of 
artwork 

The student: 
• presents an adequate 

outline of connections and 
occasionally transfers 
learning to new settings 

 
• creates an adequate 

artistic response which is 
inspired by the world 
around him or her to 
some degree 

 
• presents an adequate 

evaluation of the artwork 
of self and others 

The student: 
• constructs adequate 

meaning and occasionally 
transfers learning to new 
settings 

 
• creates an adequate 

artistic response that 
intends to reflect or impact 
on the world around him or 
her 

 
• presents an adequate 

critique of the artwork of 
self and others 

1-2 

The student:  
• identifies limited 

connections between art 
forms, art and context, or 
art and prior learning 

 
• demonstrates limited 

recognition that the world 
contains inspiration or 
influence for art 

 
• presents a limited 

evaluation of certain 
elements or principles of 
artwork 

The student:  
• presents a limited outline 

of connections and may 
transfer learning to new 
settings 

 
• creates a limited artistic 

response which is 
possibly inspired by the 
world around him or her 

 
• presents a limited 

evaluation of the artwork 
of self and others 

The student:  
• constructs limited 

meaning and may transfer 
learning to new settings 

 
 
• creates a limited artistic 

response that may intend 
to reflect or impact on the 
world around him or her 

 
• presents a limited critique 

of the artwork of self and 
others 

0 The student’s work does not reach a standard described by any of the descriptors above. 
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                       Design 
 
Criterion A: Inquiring and analyzing 
Achievement 

levels 
Descriptors 

MYP 1 MYP 2-3 MYP 4-5 

7-8 

The student: 
• explains and justifies the 

need for a solution to a 
problem 
 
 

• states and prioritizes the 
main points of research 
needed to develop a 
solution, with minimal 
guidance 

 
 
 
• describes the main 

features of an existing 
product that inspires a  
solution to the problem 
 

• presents the main 
findings of relevant 
research 

The student: 
• explains and justifies the 

need for a solution to a 
problem 
 
 

• constructs a research 
plan, which states and 
prioritizes the primary 
and secondary research 
needed to develop a 
solution to the problem 
independently 
 

• analyzes a group of 
similar products that 
inspire a solution to the 
problem 

 
• develops a design brief, 

which presents the 
analysis of relevant 
research 

The student: 
• explains and justifies the 

need for a solution to a 
problem for a client/target 
audience 
 

• constructs a detailed 
research plan, which 
identifies and prioritizes 
the primary and secondary 
research needed to 
develop a solution to the 
problem independently 

 
• analyzes a range of 

existing products that 
inspire a solution to the 
problem in detail 

 
• develops a detailed 

design brief, which 
summarizes the analysis 
of relevant research 

5-6 

The student: 
• explains the need for a 

solution to a problem 
 
 

 
• states and prioritizes the 

main points of research 
needed to develop a 
solution, with some 
guidance 
 
 
 
 

• outlines the main features 
of an existing product that 
inspires a solution to the 
problem 
 

• outlines the main findings 
of relevant research 

The student: 
• explains the need for a 

solution to a problem 
 
 
 

• constructs a research 
plan, which states and 
prioritizes the primary and 
secondary research 
needed to develop a 
solution to the problem, 
with some guidance 
 
 

• describes a group of 
similar products that 
inspire a solution to the 
problem 
 

• develops a design brief, 
which outlines the 
findings of relevant 
research 

The student: 
• explains the need for a 

solution to a problem for a 
specified client/target 
audience 
 

• constructs a research 
plan, which identifies and 
prioritizes the primary and 
secondary research 
needed to develop a 
solution to the problem 
independently, with some 
guidance 

 
• analyzes a range of 

existing products that 
inspire a solution to the 
problem 

 
• develops a design brief, 

which explains the 
analysis of relevant 
research 

3-4 
The student: 
• outlines the need for a 

solution to a problem 
 

The student: 
• outlines the need for a 

solution to a problem 
 

The student: 
• outlines the need for a 

solution to a problem for a 
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• states some points of 

research needed to 
develop a solution, with 
some guidance 

 
 
 
 
• states the main features 

of an existing product that 
inspires a solution to the 
problem 
 

• outlines some of the 
main findings of research 

 
 
• states the research 

needed to develop a 
solution to the problem, 
with some guidance 

 
 
 
 
• outlines one existing 

product that inspires a 
solution to the problem 
 
 

• develops a basic design 
brief, which outlines some 
relevant research 

specified client/target 
audience 

 
• outlines a research plan, 

which identifies the 
primary and secondary 
research needed to 
develop a solution to the 
problem independently, 
with some guidance 

 
• analyzes one existing 

product that inspires a 
solution to the problem 
 
 

• develops a design brief, 
which outlines the 
analysis of relevant 
research 

1-2 

The student:  
• states the need for a 

solution to a problem 
 
 
 
• states the findings of 

research 

The student:  
• states the need for a 

solution to a problem 
 
 
 
• states some of the main 

findings of relevant 
research 

The student:  
• states the need for a 

solution to a problem for a 
specified client/target 
audience 

 
• develops a basic design 

brief, which states the 
findings of relevant 
research 

0 The student’s work does not reach a standard described by any of the descriptors above. 

Criterion B: Developing ideas 
Achievement 

levels 
Descriptors 

MYP 1 MYP 2-3 MYP 4-5 

7-8 

The student: 
• develops a list of 

success criteria for the 
solution 

 
 
 
 
• presents feasible design 

ideas, using an 
appropriate medium(s) 
and outlines the key 
features, which can be 
correctly interpreted by 
others 
 

• presents the chosen 
deign describing the key 
features 

 
 
 

The student: 
• develops a design 

specification which 
outlines the success 
criteria for the design of a 
solution based on the 
data collected 
 

• presents a range of 
feasible design ideas, 
using an appropriate 
medium(s) and 
annotation, which can be 
correctly interpreted by 
others 

 
• presents the chosen 

design and outlines the 
reasons for its selection 
with reference to the 
design specification 

 

The student: 
• develops detailed design 

specifications, which 
explain the success 
criteria for the design of a 
solution based on the 
analysis of the research 
 

• develops a range of 
feasible design ideas, 
using an appropriate 
medium(s) and detailed 
annotation, which can be 
correctly interpreted by 
others 

 
• presents the chosen 

design and justifies fully 
and critically its selection 
with detailed reference to 
the design specification 
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• creates a planning 
drawing/diagram, which 
outlines the main details 
for making the chosen 
solution 

• develops accurate 
planning drawings/ 
diagrams and outlines 
requirements for the 
creation of the chosen 
solution 

• develops accurate and 
detailed planning 
drawings/diagrams and 
outlines requirements 

5-6 

The student: 
• develops a few success 

criteria for the solution 
 
 
 
 
• presents a few feasible 

design ideas, using an 
appropriate medium(s) 
and labels key features, 
which can be interpreted 
by others 
 

• presents the chosen 
design stating the key 
features 

 

 
• creates a planning 

drawing/diagram and lists 
the main details for the 
creation of the chosen 
solution 

The student: 
• develops design 

specifications which 
identify the success 
criteria for the design of a 
solution 
 

• presents a range of 
feasible design ideas, 
using an appropriate 
medium(s) and explains 
key features, which can be 
interpreted by others 

 
• presents the chosen 

design and outlines the 
main reasons for its 
selection with reference to 
the design specification 

 
• develops accurate 

planning drawings/ 
diagrams and lists 
requirements for the 
creation of the chosen 
solution 

The student: 
• develops design 

specifications, which 
outline the success 
criteria for the design of a 
solution 

 
• develops a range of 

feasible design ideas, 
using an appropriate 
medium(s) and annotation, 
which can be interpreted 
by others 

 
• presents the chosen 

design and justifies its 
selection with reference to 
the design specification 

 
 
• develops accurate 

planning 
drawings/diagrams and 
lists requirements 

3-4 

The student: 
• states a few success 

criteria for the solution 
 
 
 
 
• presents more than one 

design idea, using an 
appropriate medium(s) or 
labels key features, which 
can be interpreted by 
others 
 

• states the key features of 
the chosen design 

 

 
• creates a planning 

drawing/diagram or lists 
requirements for the 
creation of the chosen 
solution 

The student: 
• constructs a list of the 

success criteria for the 
design of a solution 

 
 
 
• presents a few of feasible 

design ideas, using an 
appropriate medium(s) or 
explains key features, 
which can be interpreted 
by others 

 
• outlines the main reasons 

for choosing the design 
with reference to the 
design specification 

 
• creates planning 

drawings/diagrams or lists 
requirements for the 
chosen solution 

The student: 
• lists some design 

specifications, which relate 
to the success criteria for 
the design of a solution 

 
• presents a few feasible 

design ideas, using an 
appropriate medium(s) or 
annotation, which can be 
interpreted by others 

 
 
• justifies the selection of 

the chosen design with 
reference to the design 
specification 

 
• creates planning 

drawings/diagrams or lists 
requirements 

1-2 
The student:  
• states one basic success 

criteria for a solution 

The student:  The student:  
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• presents one design idea, 
which can be interpreted 
by others 
 

• creates an incomplete 
planning drawing/diagram 

• lists a few basic success 
criteria for the design of a 
solution 

 
• presents one design idea, 

which can be interpreted 
by others 

 
• creates incomplete 

planning drawings/ 
diagrams 

• lists some basic design 
specifications for the 
design of a solution 

 
• presents one design 

which can be interpreted 
by others 

 
• creates incomplete 

planning drawings/ 
diagrams 

0 The student’s work does not reach a standard described by any of the descriptors above. 

 

Criterion C: Creating the solution 
Achievement 

levels 
Descriptors 

MYP 1 MYP 2-3 MYP 4-5 

7-8 

The student: 
• outlines a plan, which 

considers the use of time 
and resources, sufficient 
for peers to be able to 
follow to create the 
solution 
 
 

• demonstrates excellent 
technical skills when 
making the solution 
 

• follows the plan to create 
the solution, which 
functions as intended and 
is presented 
appropriately 

 
• lists the changes made 

to the chosen design and 
plan when making the 
solution 

The student: 
• constructs a logical plan, 

which outlines the 
efficient use of time and 
resources, sufficient for 
peers to be able to follow 
to create the solution 
 
 

• demonstrates excellent 
technical skills when 
making the solution 
 

• follows the plan to create 
the solution, which 
functions as intended and 
is presented 
appropriately 

 
• explains changes made 

to the chosen design and 
plan when making the 
solution 

The student: 
• constructs a detailed 

and logical plan, which 
describes the efficient 
use of time and 
resources, sufficient for 
peers to be able to follow 
to create the solution 
 

• demonstrates excellent 
technical skills when 
making the solution 

 
• the solution, which 

functions as intended and 
is presented 
appropriately 

 
 
• fully justifies changes 

made to the chosen 
design and plan when 
making the solution 

5-6 

The student: 
• lists the steps in a plan, 

which considers the time 
and resources, resulting 
in peers to be able to 
follow to create the 
solution 
 

• demonstrates competent 
technical skills when 
making the solution 

 
• creates the solution, which 

functions as intended and 
is presented 
appropriately 

The student: 
• constructs a plan, which 

considers time and 
resources, sufficient for 
peers to be able to follow 
to create the solution 
 
 

• demonstrates competent 
technical skills when 
making the solution 
 

• creates the solution, which 
functions as intended and 
is presented appropriately 

 

The student: 
• constructs a logical plan, 

which considers time and 
resources, sufficient for 
peers to be able to follow 
to create the solution 

 
• demonstrates competent 

technical skills when 
making the solution 

 
• creates the solution, which 

functions as intended and 
is presented appropriately 
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• states one change made 

to the chosen design and 
plan when making the 
solution 

• outlines changes made to 
the chosen design and 
plan when making the 
solution 

• describes changes made 
to the chosen design and 
plan when making the 
solution 

3-4 

The student: 
• lists the main steps in a 

plan, which contains 
some details, resulting in 
peers having difficulty 
following the plan to 
create the solution 
 

• demonstrates satisfactory 
technical skills when 
making the solution 

 
• creates the solution, which 

partially functions and is 
presented appropriately 

 
• states one change made 

to the chosen design or 
plan when making the 
solution 

The student: 
• outlines each step in a 

plan that contains some 
details, resulting in peers 
having difficulty 
following the plan to 
create the solution 
 

• demonstrates satisfactory 
technical skills when 
making the solution 

 
• creates the solution, which 

partially functions and is 
adequately presented 
 

• outlines changes made to 
the chosen design or plan 
when making the solution 

The student: 
• constructs a plan, which 

contains some 
production elements, 
resulting in peers having 
difficulty following plan 
 
 

• demonstrates satisfactory 
technical skills when 
making the solution 

 
• creates the solution, which 

partially functions and is 
adequately presented 

 
• outlines changes made to 

the chosen design and 
plan when making the 
solution 

1-2 

The student:  
• demonstrates minimal 

technical skills when 
making the solution 
 

• creates the solution, which 
functions poorly and is 
presented in an 
incomplete form 

The student:  
• demonstrates minimal 

technical skills when 
making the solution 
 

• creates the solution, which 
functions poorly and is 
presented in an 
incomplete form 

The student:  
• demonstrates minimal 

technical skills when 
making the solution 
 

• creates the solution, which 
functions poorly and is 
presented in an 
incomplete form 

0 The student’s work does not reach a standard described by any of the descriptors above. 

Criterion D: Evaluating 
Achievement 

levels 
Descriptors 

MYP 1 MYP 2-3 MYP 4-5 

7-8 

The student: 
• outlines simple, relevant 

testing methods, which 
generate data, to 
measure the success of 
the solution 
 

• outlines the success of 
the solution against the 
design specification based 
on authentic product 
testing 

 
• outlines how the solution 

could be improved 
 

The student: 
• describes detailed and 

relevant testing methods, 
which generate accurate 
data, to measure the 
success of the solution 
 

• explains the success of 
the solution against the 
design specification based 
on authentic product 
testing 

 
• describes how the 

solution could be improved 
 

The student: 
• designs detailed and 

relevant testing methods, 
which generate data, to 
measure the success of 
the solution 
 

• critically evaluates the 
success of the solution 
against the design 
specification based on 
authentic product testing 

 
• explains how the solution 

could be improved 
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• outlines the impact of the 
solution on the 
client/target audience 

• describes the impact of 
the solution on the 
client/target audience 

• explains the impact of the 
solution on the client/target 
audience 

5-6 

The student: 
• defines relevant testing 

methods, which 
generate data, to 
measure the success of 
the solution 
 

• states the success of the 
solution against the design 
specification based on 
relevant product testing 

 
 
• outlines one way how the 

solution could be improved 
 
• outlines the impact of the 

solution on the client/target 
audience, with guidance 

The student: 
• describes relevant testing 

methods, which generate 
data, to measure the 
success of the solution 
 
 

• describes the success of 
the solution against the 
design specification based 
on relevant product testing 

 
• outlines how the solution 

could be improved 
 
• describes the impact of 

the solution on the 
client/target audience, with 
guidance 

 

The student: 
• designs relevant testing 

methods, which generate 
data, to measure the 
success of the solution 
 
 

• explains the success of 
the solution against the 
design specification based 
on relevant product testing 

 
• describes how the 

solution could be improved 
 
• explains the impact of the 

solution on the client/target 
audience, with guidance 

3-4 

The student: 
• defines a relevant testing 

method, which generate 
data, to measure the 
success of the solution 
 
 

• states the success of the 
solution against the design 
specification based on the 
results of one relevant 
test 
 

• states one way in which 
the solution could be 
improved 

 
• states one way in which 

the solution can impact the 
client/target audience 

The student: 
• describes a relevant 

testing method, which 
generates data, to 
measure the success of 
the solution 

 
• outlines the success of 

the solution against the 
design specification based 
on relevant product testing 

 
• lists the ways in which the 

solution could be improved 
 
 
• outlines the impact of the 

solution on the client/target 
audience 

The student: 
• designs a relevant testing 

method, which generates 
data, to measure the 
success of the solution 

 
 
• outlines the success of 

the solution against the 
design specification based 
on relevant product testing 

 
• outlines how the solution 

could be improved 
 
 
• outlines the impact of the 

solution on the client/target 
audience 

1-2 

The student:  
• defines a testing method, 

which is used to measure 
the success of the solution 
 
 

• states the success of the 
solution 

The student:  
• describes a testing 

method, which is used to 
measure the success of 
the solution 
 

• states the success of 
the solution 

The student:  
• designs a testing method, 

which is used to measure 
the success of the solution 

 
 
• states the success of the 

solution 

0 The student’s work does not reach a standard described by any of the descriptors above. 
 

 
 
  

26 

 



Individuals & Societies  
 
Criterion A: Knowing and understanding 
Achievement 

levels 
Descriptors 

MYP 1 MYP 2-3 MYP 4-5 

7-8 

The student: 
• consistently uses 

relevant vocabulary 
accurately 
 

• demonstrates excellent 
knowledge and 
understanding of content 
and concepts through 
detailed descriptions, 
explanations and 
examples 

The student: 
• consistently uses a 

range  of terminology 
accurately 
 

• demonstrates detailed  
knowledge and 
understanding of content 
and concepts through 
developed and accurate 
descriptions, explanations 
and examples 

The student: 
• consistently uses a wide 

range  of terminology 
effectively 
 

• demonstrates detailed 
knowledge and 
understanding of content 
and concepts through 
thorough, accurate 
descriptions, explanations 
and examples 

5-6 

The student: 
• uses considerable 

relevant vocabulary often 
accurately 
 

• demonstrates substantial 
knowledge and 
understanding of content 
and concepts through 
descriptions, explanations 
and examples 

The student: 
• uses considerable and 

relevant  terminology 
accurately 
 

• demonstrates substantial  
knowledge and 
understanding of content 
and concepts through 
descriptions, explanations 
and examples 

The student: 
• uses a range of 

terminology accurately 
and appropriately 
 

• demonstrates substantial 
knowledge and 
understanding of content 
and concepts through 
accurate descriptions, 
explanations and 
examples 

3-4 

The student: 
• uses some vocabulary 

 
 
 

• demonstrates satisfactory 
knowledge and 
understanding of content 
and concepts through 
simple descriptions, 
explanations and 
examples 

The student: 
• uses some terminology 

accurately 
 
 

• demonstrates a 
satisfactory  knowledge 
and understanding of 
content and concepts 
through simple 
descriptions, explanations 
and examples 

The student: 
• uses some terminology 

accurately and 
appropriately 
 

• demonstrates adequate  
knowledge and 
understanding of content 
and concepts through 
satisfactory descriptions, 
explanations and 
examples 

1-2 

The student:  
• recognizes some 

vocabulary 
• demonstrates basic 

knowledge and 
understanding of content 
and concepts through 
limited descriptions and/or 
and examples 

The student:  
• makes limited use of 

terminology 
• demonstrates basic  

knowledge and 
understanding of content 
and concepts through 
limited descriptions and/or 
examples 

The student:  
• uses limited relevant 

terminology 
• demonstrates basic 

knowledge and 
understanding of content 
and concepts with minimal 
descriptions and/or 
examples 

0 The student’s work does not reach a standard described by any of the descriptors above. 
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Criterion B: Investigating 
Achievement 

levels 
Descriptors 

MYP 1 MYP 2-3 MYP 4-5 

7-8 

The student: 
• explains the choice of a 

research question 
 
 
 

• effectively follows an 
action plan to explore a 
research question 
 
 

• uses methods to collect 
and record consistently 
relevant information 
 
 

• thoroughly reflects on the 
research process and 
results 

The student: 
• formulates/chooses a clear 

and focused research 
question and explains its 
relevance 
 

• formulates and effectively 
follows a consistent action 
plan to investigate a 
research question 

 
• uses methods to collect 

and record appropriate 
and varied relevant 
information 

 
• with guidance, provides a 

detailed evaluation of the 
research process and 
results 

The student: 
• formulates a clear and 

focused research question 
and justifies its relevance 
 
 

• formulates and effectively 
follows a comprehensive 
action plan to investigate a 
research question 

 
• uses research methods 

to collect and record 
appropriate, varied and 
relevant information 

 
• thoroughly evaluates the 

process and results of the 
investigation 

5-6 

The student: 
• describes the choice of a 

research question in 
detail 
 
 

• mostly follows an action 
plan to explore a research 
question 
 
 
 

• uses method(s) to collect 
and record often relevant 
information 
 
 

• reflects on the research 
process and results 

The student: 
• formulates/chooses a clear 

and focused research 
question and describes its 
relevance in detail 
 

• formulates and mostly 
follows a sufficiently 
developed action plan to 
investigate a research 
question 

 
• uses methods to collect 

and record appropriate 
relevant information 

 
 
• with guidance, evaluates 

the research process and 
results 

The student: 
• formulates a clear and 

focused research question 
and explains its relevance 
 
 

• formulates and follows a 
substantial action plan to 
investigate a research 
question 
 
 

• uses research method(s) 
to collect and record 
appropriate, relevant 
information 

 
• evaluates of the process 

and results of the 
investigation 

3-4 

The student: 
• describes the choice of a 

research question 
 
 
 
• partially follows an action 

plan to explore a research 
question 
 
 

The student: 
• formulates/chooses a clear 

and focused research 
question and describes its 
relevance 
 

• formulates and 
occasionally follows a 
partial action plan to 
investigate a research 
question 

The student: 
• formulates a clear and 

focused research question 
and describes its 
relevance in detail 
 

• formulates and somewhat 
follows a partial action 
plan to investigate a 
research question 
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• uses a method or 

methods to collect and 
record some relevant 
information 

• with guidance, reflects on 
the research process and 
results with some depth 

 
• uses a method(s) to 

collect and record some 
relevant information 

 
• with guidance, reflects on 

the research process and 
results 

 
• uses a research 

method(s) to collect and 
record mostly relevant 
information 

 
• evaluates some aspects 

of the process and results 
of the investigation 

1-2 

The student:  
• identifies a research 

question 
 
 
 
• follows an action plan in a 

limited way to explore a 
research question 

 
 
• collects and records 

information, to a limited 
extent 

 
 
• with guidance, reflects on 

the research process and 
results to a limited extent 

The student:  
• identifies a research 

question that is clear, 
focused and relevant. 

 
 
• formulates a limited action 

plan or does not follow a 
plan  

 
 
• collects and records 

limited or sometimes 
irrelevant information  

 
 
• with guidance, reflects on 

the research process and 
results in a limited way 

The student:  
• formulates a research 

question that is clear or 
focused and describes its 
relevance 
 

• formulates a limited action 
plan to investigate a 
research question or does 
not follow a plan 

 
• collects and records 

limited information, not 
always consistent with the 
research question 

 
• makes a limited 

evaluation of the process 
and results of the 
investigation 

0 The student’s work does not reach a standard described by any of the descriptors above. 
 
Criterion C: Thinking critically 
Achievement 

levels 
Descriptors 

MYP 1 MYP 2-3 MYP 4-5 

7-8 

The student: 
• communicates information 

and ideas in a way that is 
completely clear 

 
 
 
 
• completely organizes 

information and ideas 
effectively 

 
 
• lists sources in a way that 

always follows the task 
instructions 

The student: 
• communicates information 

and ideas in a style that is 
completely appropriate to 
the audience and purpose 

 
 
 
• structures information and 

ideas completely  
according to the task 
instructions 

 
• creates a complete 

reference list and always 
cites sources 

The student: 
• communicates information 

and ideas effectively and 
accurately by using a 
style that is completely 
appropriate to the 
audience and purpose 

 
• structures information and 

ideas in a way that is 
completely appropriate to 
the specified format 

 
• consistently documents 

sources of information 
using a recognized 
convention 

5-6 

The student: 
• communicates information 

and ideas in a way that is 
mostly clear 

 
 

The student: 
• communicates information 

and ideas in a style that is 
mostly appropriate to the 
audience and purpose 

 

The student: 
• communicates information 

and ideas accurately by 
using a style that is mostly 
appropriate to the 
audience and purpose 
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• mostly organizes 
information and ideas 

 
 
 
• lists sources in a way that 

often follows the task 
instructions 

• mostly structures 
information and ideas 
according to the task 
instructions 

 
• creates an adequate 

reference list and usually 
cites sources 

 
• structures information and 

ideas in a way that is 
mostly appropriate to the 
specified format 

 
• often documents sources 

of information using a 
recognized convention 

3-4 

The student: 
• communicates information 

and ideas in a way that is 
somewhat clear 

 
 
 
• somewhat organizes 

information and ideas 
 
 
 
• lists sources in a way that 

sometimes follows the 
task instructions 

The student: 
• communicates information 

and ideas in a style that is 
somewhat clear 
 
 
 

• somewhat organizes 
information and ideas 

 
 
 
• creates an adequate 

reference list and 
sometimes cites sources 

The student: 
• communicates information 

and ideas satisfactorily 
by using a style that is 
somewhat appropriate to 
the audience and purpose 

 
• structures information and 

ideas in a way that is 
somewhat appropriate to 
the specified format 

 
• sometimes documents 

sources of information 
using a recognized 
convention 

1-2 

The student:  
• communicates information 

and ideas in a style  that is 
not always clear 

 
 
 
 
• organizes information and 

ideas in a limited way 
 
 
 
• Inconsistently lists 

sources, not following the 
task instructions 

The student:  
• communicates information 

and ideas in a style that is 
not always clear 

 
 
 
 
• organizes information and 

ideas in a limited way 
 
 
 
• lists sources of 

information inconsistently 

The student:  
• communicates information 

and ideas in a limited 
way, using a style that is 
limited in its 
appropriateness to the 
audience and purpose 

 
• structures information and 

ideas according to the 
specified format in a 
limited way 

 
• documents sources of 

information in a limited 
way 

0 The student’s work does not reach a standard described by any of the descriptors above. 
 
Criterion D: Communicating 
Achievement 

levels 
Descriptors 

MYP 1 MYP 2-3 MYP 4-5 

7-8 

The student: 
• identifies in detail the 

main points of ideas, 
events, visual 
representation or 
arguments 

 
• uses information to give 

detailed opinions 
 
 

The student: 
• completes a detailed 

analysis of concepts, 
issues, models, visual 
representation and/or 
theories 

 
• summarizes information 

to make consistent, 
well-supported 
arguments 

The student: 
• completes a detailed 

discussion of concepts, 
issues, models, visual 
representation and 
theories 
 

• synthesizes information 
to make valid, 
well-supported 
arguments 
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• consistently identifies 
and analyzes a range of 
sources/data in terms of 
origin and purpose 

 

 
• consistently identifies 

different views and their 
implications 

 
• effectively analyzes a 

range of sources/data in 
terms of origin and 
purpose, consistently 
recognizing values and 
limitations 

 
• clearly recognizes 

different perspectives and 
consistently explains 
their implications 

 
• effectively analyzes and 

evaluates a wide range 
of sources/data in terms of 
origin and purpose, 
recognizing values and 
limitations 

 
• thoroughly interprets a 

range of different 
perspectives and their 
implications 

5-6 

The student: 
• identifies the main points 

of ideas, events, visual 
representation or 
arguments 

 
 
• uses information to give 

substantial opinions 
 
 
• identifies the origin and 

purpose of a range of 
sources/data 

 
 
 
 
• identifies different views 

and most of their 
implications 

The student: 
• completes a substantial 

analysis of concepts, 
issues, models, visual 
representation and/or 
theories 

 
• summarizes information 

to make usually valid 
arguments 

 
• analyzes sources/data in 

terms of origin and 
purpose, usually 
recognizing values and 
limitations 

 
 
• clearly recognizes 

different perspectives and 
describes most of their 
implications 

The student: 
• discusses concepts, 

issues, models, visual 
representation and 
theories 

 
 
• synthesizes information to 

make valid arguments 
 
 
• effectively analyzes and 

evaluates a range of 
sources/data in terms of 
origin and purpose, 
recognizing values and 
limitations 

 
• interprets different 

perspectives and their 
implications 

3-4 

The student: 
• identifies some main 

points of ideas, events, 
visual representation or 
arguments 

 
 
• uses information to give 

adequate opinions 
 
 
• identifies the origin and 

purpose of  sources/data 
 
 
 
 
 
• identifies some different 

views and suggests some 
of their implications 

The student: 
• completes a simple 

analysis of concepts, 
issues, models, visual 
representation and/or 
theories 

 
• summarizes information 

to make some adequate 
arguments 

 
• analyzes sources/data in 

terms of origin and 
purpose, recognizing 
some values and 
limitations 

 
 
• recognizes different 

perspectives and 
suggests some of their 
implications 

The student: 
• analyzes concepts, 

issues, models, visual 
representation and 
theories 

 
 
• summarizes information 

to make arguments 
 
 
• analyzes and/or 

evaluates sources/data in 
terms of origin and 
purpose, recognizing 
some values and 
limitations 

 
• interprets different 

perspectives and some of 
their implications 

1-2 
The student:  
• Identifies the main points 

of ideas, events, visual 

The student:  
• begins to analyze 

concepts, issues, models, 

The student:  
• analyzes concepts, 

issues, models, visual 
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representation or 
arguments to a limited 
extent 

 
• uses information to give 

limited opinions 
 
 
 
• identifies the origin and 

purpose of limited 
sources/data 

 
 
 
• identifies some different 

views 

visual representation 
and/or theories in a limited 
way 

 
• begins to identify 

connections between 
information to make 
simple arguments 

 
• recognizes the origin and 

purpose of few 
sources/data as well as 
few values and limitations 
of sources/data 

 
• identifies different 

perspectives 

representation and 
theories to a limited 
extent 

 
• summarizes information 

to a limited extent to 
make arguments 

 
 
• describes a limited 

number of sources/data in 
terms of origin and 
purpose and recognizes 
few values and limitations 

 
• identifies different 

perspectives and minimal 
implications 

0 The student’s work does not reach a standard described by any of the descriptors above. 

 
 

Language Acquisition  
(French, Japanese, Mandarin, Spanish)  

 
Students are assessed and placed in the phase of language learning appropriate to 
their level of knowledge, understanding and skill. Students will be assessed with 
phase-specific rubrics applicable to their level of language learning. 
 
Language Acquisition  
There are six proficiency-based phases in MYP Language Acquisition.  These phases do not 
correlate to grade levels. As students progress through the phases, they are expected to 
develop the competencies to communicate appropriately and effectively in an increasing 
range of social, cultural and academic contexts, and for an increasing variety of audiences 
and purposes. This is demonstrated by:  

● the variety and sophistication of vocabulary and structures used  
● the scope of situations in which the language is used  
● the increasing length of text spoken, read and written  
● the increasing complexity of text spoken, viewed, read and written  
● the increasing variety of forms of both fiction and non-fiction handled  

At Le Jardin Academy, the following phases are currently offered across the five years of the 
MYP (grades 6-10). 
 
  MYP 1 MYP 2 MYP 3 MYP 4 MYP 5 

French Phases 1-2 Phases 1-2 Phases 1-2 
Phases 2-3 

Phases 1-2 
Phases 3-4 

Phases 1-2 
Phases 3-4 
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Japanese Phases 1-2 Phases 1-2 Phases 1-2 
Phases 2-3 

Phases 1-2 
Phases 3-4 

Phases 1-2 
Phases 3-4 

Mandarin Phases 1-2 Phases 1-2 Phases 1-2 
Phases 2-3 

Phases 1-2 
Phases 3-4 

Phases 1-2 
Phases 3-4 

Spanish Phases 1-2 Phases 1-2 Phases 1-2 
Phases 2-3 

Phases 1-2 
Phases 3-4 

Phases 1-2 
Phases 3-4 

 
As students consistently meet the top achievement level expectations in a phase, they are 
promoted to the next phase rubrics. Phase 4 rubrics are available upon request to teacher. 
 
Criterion A: Comprehending spoken and visual text 
Achievement 

levels 
Descriptors 

Phase 1 Phase 2 Phase 3 

7-8 

The student: 
• clearly identifies basic 

facts, messages, main 
ideas and supporting 
details 
 
 

• has excellent awareness 
of basic conventions 
 

• engages thoroughly with 
the spoken and visual text 
by identifying ideas, 
opinions and attitudes and 
by making a personal 
response to the text 

The student: 
• shows excellent 

understanding of 
messages, main ideas and 
supporting details 

 
 
• has excellent awareness 

of basic conventions 
 

• engages thoroughly with 
the spoken and visual text 
by identifying ideas, 
opinions and attitudes, and 
by making a personal 
response to the text 

The student: 
• shows excellent 

understanding of 
information, main ideas 
and supporting details, 
and draws conclusions 
 

• has excellent awareness 
of conventions 

 
• engages thoroughly with 

the spoken and visual text 
by identifying ideas, 
opinions and attitudes, and 
by making a response to 
the text based on personal 
experiences and opinions 

5-6 

The student: 
• identifies most basic facts, 

messages, main ideas and 
supporting details 

 
 
• has considerable 

awareness of basic 
conventions 

 
• engages adequately with 

the spoken and visual text 
by identifying ideas, 
opinions and attitudes and 
by making a personal 
response to the text 

The student: 
• shows considerable 

understanding of 
messages, main ideas and 
supporting details 
 

• has considerable 
awareness of basic 
conventions 

 
• engages considerably 

with the spoken and visual 
text by identifying most 
ideas, opinions and 
attitudes, and by making a 
personal response to the 
text 

The student: 
• shows considerable 

understanding of 
information, main ideas 
and supporting details 
 

• has considerable 
awareness of basic 
conventions 
 

• engages considerably 
with the spoken and visual 
text by identifying most 
ideas, opinions and 
attitudes, and by making a 
response to the text based 
on personal experiences 
and opinions 

3-4 

The student: 
• identifies some basic 

facts, messages, main 
ideas and supporting 
details 

 
 

The student: 
• shows some 

understanding of 
messages, main ideas and 
supporting details 

 
 

The student: 
• shows some 

understanding of 
information, main ideas 
and supporting details, and 
draws some conclusions 
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• has some awareness of 

basic conventions 
 
• engages adequately with 

the spoken and visual text 
by identifying ideas, 
opinions and attitudes and 
by making some personal 
response to the text 

 
• has some awareness of 

basic conventions 
 
• engages adequately with 

the spoken and visual text 
by identifying ideas, 
opinions and attitudes and 
by making some personal 
response to the text 

• has some awareness of 
conventions 

 
• engages adequately with 

the spoken and visual text 
by identifying some ideas, 
opinions and attitudes, and 
by making some response 
to the text based on 
personal experiences and 
opinions 

1-2 

The student:  
• identifies minimal basic 

facts, messages, main 
ideas and supporting 
details 

 
 
 
• has limited awareness of 

basic conventions 
 
• engages minimally with 

the spoken and visual text 
by identifying few ideas, 
opinions and attitudes: has 
difficulty making a 
personal response to the 
text 

The student:  
• shows minimal 

understanding of 
messages, main ideas and 
supporting details 

 
 
 
• has limited awareness of 

basic conventions 
 
• engages minimally with 

the spoken and visual text 
by identifying few ideas, 
opinions and attitudes; has 
difficulty making a 
personal response to the 
text 

The student:  
• shows minimal 

understanding of 
information, main ideas 
and supporting details and 
is not able to draw 
conclusions 

 
• has limited understanding 

of conventions 
 
• engages minimally with 

the spoken and visual text 
by identifying few ideas, 
opinions and attitudes; has 
difficulty making a 
response to the text based 
on personal experiences 
and opinions 

0 The student’s work does not reach a standard described by any of the descriptors above. 
 
 
Criterion B: Comprehending written and visual text 
Achievement 

levels 
Descriptors 

Phase 1 Phase 2 Phase 3 

7-8 

The student: 
• clearly identifies basic 

facts, messages, main 
ideas and supporting 
details 

 
 
• has excellent awareness 

of basic aspects of format 
and style, and author’s 
purpose for writing 

 
 
• engages thoroughly with 

the written and visual text 
by identifying ideas, 
opinions and attitudes, 
and by making a personal 
response to the text 

The student: 
• clearly identifies basic 

facts, main ideas and 
supporting details, and 
draws conclusions 

 
 
• clearly recognizes basic 

conventions including 
aspects of format and 
style, and author’s 
purpose for writing 

 
• engages thoroughly with 

the written and visual text 
by identifying ideas, 
opinions and attitudes, 
and by making a personal 
response to the text 

The student: 
• shows excellent 

understanding of 
information, main ideas 
and supporting details, 
and draws conclusions 
 

• clearly recognizes basic 
conventions including 
aspects of format and 
style, and author’s 
purpose for writing 

 
• engages thoroughly with 

the written and visual text 
by identifying ideas, 
opinions and attitudes, and 
by making a response to 
the text based on personal 
experiences and opinions 

5-6 The student: The student: The student: 
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• identifies most basic facts, 
messages, main ideas and 
supporting details 

 
 
 
• has considerable 

awareness of basic 
aspects of format and 
style, and author’s 
purpose for writing 

 
• engages considerably 

with the written and visual 
text by identifying most 
ideas, opinions and 
attitudes, and by making a 
personal response to the 
text 

• identifies most basic facts, 
main ideas and supporting 
details, and draws 
conclusions 

 
 
• recognizes most basic 

conventions including 
aspects of format and 
style, and author’s 
purpose for writing 

 
• engages considerably 

with the written and visual 
text by identifying most 
ideas, opinions and 
attitudes, and by making a 
personal response to the 
text 

• shows considerable 
understanding of 
information, main ideas 
and supporting details, and 
draws conclusions 

 
• understands most basic 

conventions including 
aspects of format and 
style, and author’s purpose 
for writing 

 
• engages considerably 

with the written and visual 
text by identifying most 
ideas, opinions and 
attitudes, and by making a 
response to the text based 
on personal experiences 
and opinions 

3-4 

The student: 
• identifies some basic 

facts, messages, main 
ideas and supporting 
details 

 
 
• has some awareness of 

basic aspects of format 
and style, and author’s 
purpose for writing 

 
 
• engages adequately with 

the written and visual text 
by identifying some ideas, 
opinions and attitudes, and 
by making some personal 
response to the text 

The student: 
• identifies some basic 

facts, main ideas and 
supporting details; is not 
always able to draw 
conclusions 

 
• recognizes some basic 

conventions including 
aspects of format and 
style, and author’s 
purpose for writing 

 
• engages adequately with 

the written and visual text 
by identifying some ideas, 
opinions and attitudes, and 
by making some personal 
response to the text 

The student: 
• shows some 

understanding of 
information main ideas and 
supporting details and 
draws some conclusions 

 
• understands some basic 

conventions including 
aspects of format and 
style, and author’s purpose 
for writing 

 
• engages adequately with 

the written and visual text 
by identifying some ideas, 
opinions and attitudes, and 
by making some response 
to the text based on 
personal experiences and 
opinions 

1-2 

The student:  
• identifies minimal basic 

facts, messages, main 
ideas and supporting 
details 

 
 
 
• has limited awareness of 

basic aspects of format 
and style, and author’s 
purpose for writing 

 
 
• engages minimally with 

the written and visual text 
by identifying few ideas, 
opinions and attitudes; 

The student:  
• identifies minimal basic 

facts and main ideas but 
few supporting details; is 
not able to draw 
conclusions 

 
 
• has limited awareness of 

basic conventions 
including aspects of format 
and style, and author’s 
purpose for writing 

 
• engages minimally with 

the written and visual text 
by identifying few ideas, 
opinions and attitudes; 

The student:  
• shows minimal 

understanding of 
information, main ideas 
and supporting details and 
is not able to draw 
conclusions 

 
• has limited understanding 

of basic conventions 
including aspects of format 
and style, and author’s 
purpose for writing 

 
• engages minimally with 

the written and visual text 
by identifying few ideas, 
opinions and attitudes; has 
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has difficulty making a 
personal response to the 
text 

has difficulty making a 
personal response to the 
text 

difficulty making a 
response to the text based 
on personal experiences 
and opinions 

0 The student’s work does not reach a standard described by any of the descriptors above. 
 
Criterion C: Communicating in response to spoken and/or written and/or visual text 
Achievement 

levels 
Descriptors 

Phase 1 Phase 2 Phase 3 

7-8 

The student: 
• responds in detail and 

appropriately to simple 
short phrases and basic 
information in spoken, 
written and visual text 

 
• interacts confidently in 

simple and rehearsed 
exchanges, using verbal 
and non-verbal language 

 
• uses basic phrases 

effectively to 
communicate ideas, 
feelings and information 
on a variety of aspects of 
everyday topics 

 

 
 
 
• communicates with an 

excellent sense of 
audience 

The student: 
• responds in detail and 

appropriately to simple 
short phrases and basic 
information in spoken, 
written and visual text 

 
• interacts confidently in 

basic structured 
exchanges 

 
 
• uses phrases effectively 

to communicate ideas, 
feelings and information 
on a variety of aspects of 
familiar situations; ideas 
are relevant, detailed and 
include examples 
 
 
 
 

• communicates with an 
excellent sense of 
audience 

The student: 
• responds in detail and 

appropriately to spoken, 
written and visual text 
 
 
 

• interacts confidently in 
rehearsed and 
unrehearsed exchanges 

 
 
• effectively expresses a 

wide range of ideas and 
feelings and 
communicates information 
in familiar and some 
unfamiliar situations; 
ideas are relevant and 
opinions are supported 
by examples and 
illustrations 
 

• communicates with an 
excellent sense of 
audience 

5-6 

The student: 
• responds appropriately to 

simple short phrases and 
basic information in 
spoken, written and visual 
text 

• interacts considerably in 
simple and rehearsed 
exchanges, using verbal 
and non-verbal language 
 

• uses basic phrases to 
communicate ideas, 
feelings and information on 
some aspects of everyday 
topics 

 

 
• communicates with a 

considerable sense of 
audience 

The student: 
• responds appropriately to 

simple short phrases and 
basic information in 
spoken, written and visual 
text 
 

• interacts considerably in 
basic structured 
exchanges 

 
 
• Uses phrases to 

communicate ideas, 
feelings and information in 
some familiar situations; 
ideas are relevant and 
detailed 
 
 

The student: 
• responds appropriately to 

spoken, written and visual 
text 

 
 
• interacts considerably in 

rehearsed and 
unrehearsed exchanges 
 
 

• expresses ideas and 
feelings and 
communicates information 
in familiar and some 
unfamiliar situations; 
ideas are relevant and 
detailed 
 

• communicates with a 
considerable sense of 
audience 
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• communicates with a 
considerable sense of 
audience 

3-4 

The student: 
• responds to simple short 

phrases and basic 
information in spoken, 
written and visual text, 
though some responses 
may be inappropriate 
 

• interacts to some degree 
in simple and rehearsed 
exchanges, using verbal 
and non-verbal language 

 
• uses some basic phrases 

to communicate ideas, 
feelings and information on 
a limited range of aspects 
of everyday topics 

 

 
 
• communicates with some 

sense of audience 

The student: 
• responds to simple short 

phrases and some basic 
information in spoken, 
written and visual text, 
though some responses 
may be inappropriate 
 

• interacts to some degree 
in basic structured 
exchanges 

 
 
• uses some phrases to 

communicate ideas, 
feelings and information in 
a limited range of familiar 
situations; ideas are not 
always relevant or detailed 
 
 

• communicates with some 
sense of audience 

The student: 
• responds to spoken, 

written and visual text, 
though some responses 
may be inappropriate 
 
 
 

• interacts to some degree 
in rehearsed and 
unrehearsed exchanges 

 
 
• expresses some ideas and 

feelings and 
communicates some 
information in familiar and 
some unfamiliar 
situations; ideas are not 
always relevant or 
detailed 

 
• communicates with some 

sense of audience 

1-2 

The student:  
• makes limited attempt to 

respond to simple short 
phrases and basic 
information in spoken, 
written and visual text; 
responses are often 
inappropriate 
 

• interacts minimally in 
simple and rehearsed 
exchanges, using verbal 
and non-verbal language 

 
• uses minimal basic 

phrases to communicate 
ideas, feelings and 
information on a limited 
range of aspects of 
everyday topics 

 
• communicates with a 

limited sense of audience 

The student:  
• makes a limited attempt 

to respond to simple short 
phrases or basic 
information in spoken, 
written and visual text; 
responses are often 
inappropriate 
 

• interacts minimally in 
basic structured 
exchanges 

 
 
• uses minimal phrases to 

communicate ideas, 
feelings and information in 
a limited range of familiar 
situations 

 
 
• communicates with a 

limited sense of audience 

The student:  
• makes limited attempt to 

respond to spoken, written 
and visual text; responses 
are often inappropriate 
 
 
 
 

• interacts minimally in 
rehearsed and 
unrehearsed exchanges 

 
 
• expresses few ideas and 

feelings and 
communicates minimal 
information in familiar and 
some unfamiliar 
situations 

 
• communicates with a 

limited sense of audience 
0 The student’s work does not reach a standard described by any of the descriptors above. 

 
Criterion D: Using language in spoken or written form 
Achievement 

levels 
Descriptors 

Phase 1 Phase 2 Phase 3 
7-8 The student: The student: The student: 
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• writes/speaks effectively 
using a basic range of 
vocabulary, grammatical 
structures and 
conventions accurately; 
when speaking, uses 
clear pronunciation and 
excellent intonation, 
making communication 
easy 

 
 
 
 
• organizes basic 

information clearly and 
uses a range of basic 
cohesive devices 
accurately 
 
 
 
 

• uses language effectively 
to suit the content 

• writes/speaks effectively 
using a basic range of 
vocabulary, grammatical 
structures and conventions 
accurately; occasional 
errors do not interfere 
with communication. 
When speaking, uses 
clear pronunciation and 
excellent intonation, 
making communication 
easy 
 

• organizes basic 
information and ideas 
clearly, and uses a range 
of basic cohesive devices 
accurately; there is a 
logical structure and 
cohesive devices add 
clarity to the message 

 
• uses language effectively 

to suit the content 

• writes/speaks effectively 
using a basic range of 
vocabulary, grammatical 
structures and conventions 
accurately; occasional 
errors do not interfere 
with communication. 
When speaking, uses 
clear pronunciation and 
excellent intonation, 
making communication 
easy 
 

• organizes information and 
ideas clearly, and uses a 
range of basic cohesive 
devices accurately; there 
is a logical structure and 
cohesive devices add 
clarity to the message 

 
 
• uses language effectively 

to suit the content 

5-6 

The student: 
• writes/speaks making 

good use of a basic range 
of vocabulary, 
grammatical structures 
and conventions 
generally accurately; 
when speaking, uses 
pronunciation and 
intonation with some 
errors, though these do 
not interfere with 
comprehensibility 

 
• organizes basic 

information and uses a 
limited range of basic 
cohesive devices 
accurately 

 
• usually uses language to 

suit the content 

The student: 
• writes/speaks making 

good use of a basic range 
of vocabulary, grammatical 
structures and conventions 
generally accurately; 
when speaking, uses 
pronunciation and 
intonation with some 
errors, though these do 
not interfere with 
comprehensibility 
 

 
• organizes basic 

information and ideas well, 
and uses a limited range 
of basic cohesive devices 
accurately 

 
• usually uses language to 

suit the content 

The student: 
• writes/speaks making 

good use of a basic range 
of vocabulary, grammatical 
structures and conventions 
generally accurately; 
when speaking, uses 
pronunciation and 
intonation with some 
errors, though these do 
not interfere with 
comprehensibility 
 
 

• organizes basic 
information and ideas well, 
and uses a limited range 
of basic cohesive devices 
accurately 

 
• usually uses language to 

suit the content 

3-4 

The student: 
• writes/speaks using a 

basic range of vocabulary, 
grammatical structures 
and conventions with 
some inappropriate 
choices; when speaking, 
uses pronunciation and 
intonation with some 
errors, some of which 
make understanding 
difficult 

The student: 
• writes/speaks using a 

basic range of vocabulary, 
grammatical structures and 
conventions with some 
inappropriate choices; 
when speaking, uses 
pronunciation and 
intonation with some 
errors, some of which 
make understanding 
difficult 

The student: 
• writes/speaks using a 

basic range of vocabulary, 
grammatical structures and 
conventions with some 
inappropriate choices; 
when speaking, uses 
pronunciation and 
intonation with some 
errors, some of which 
make understanding 
difficult 
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• organizes some basic 

information and uses a 
limited range of basic 
cohesive devices not 
always appropriately 

 
• uses language to suit the 

content to some degree 

 
• organizes some basic 

information and ideas, and 
uses a limited range of 
basic cohesive devices not 
always appropriately 

 
• uses language to suit the 

content to some degree 

 
• organizes some basic 

information and ideas, and 
uses a limited range of 
basic cohesive devices not 
always appropriately 

 
• uses language to suit the 

content to some degree 

1-2 

The student:  
• has difficulty 

writing/speaking using a 
basic range of vocabulary, 
grammatical structures 
and conventions; when 
speaking, uses 
pronunciation and 
intonation with many 
errors, making 
understanding difficult 
 

• organizes limited basic 
information, and basic 
cohesive devices are not 
used 

 
• makes minimal use of 

language to suit the 
context 

The student:  
• has difficulty 

writing/speaking using a 
basic range of vocabulary, 
grammatical structures and 
conventions; when 
speaking, uses 
pronunciation and 
intonation with many 
errors, making 
understanding difficult 
 

• organizes limited basic 
information, and basic 
cohesive devices are not 
used 

 
• makes minimal use of 

language to suit the 
context 

The student:  
• has difficulty 

writing/speaking using a 
basic range of vocabulary, 
grammatical structures and 
conventions; when 
speaking, uses 
pronunciation and 
intonation with many 
errors, making 
understanding difficult 
 

• organizes limited 
information, and basic 
cohesive devices are not 
used 

 
• makes minimal use of 

language to suit the 
context 

0 The student’s work does not reach a standard described by any of the descriptors above. 
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Language & Literature 
(English) 

 
Criterion A: Analyzing 
Achievement 

levels 
Descriptors 

MYP 1 MYP 2-3 MYP 4-5 

7-8 

The student: 
• provides perceptive 

identification and comment 
upon significant aspects of 
texts 

 
 
 
 
 
• provides perceptive 

identification and comment 
upon the creator’s choices 

 
 
 
• gives detailed justification 

of opinions and ideas with 
a range of examples, and 
thorough explanations; 
uses accurate terminology 
 

• compares and contrasts 
features within and 
between texts 

The student: 
• provides perceptive 

identification and 
explanation of the content, 
context, language, 
structure, technique and 
style, and explains the 
relationships among texts 
thoroughly 

 
• provides perceptive 

identification and 
explanation of the effects 
of the creator’s choices on 
an audience 

 
• gives detailed justification 

of opinions and ideas with 
a range of examples, and 
thorough explanations; 
uses accurate terminology 

 
• perceptively compares 

and contrasts features 
within and between genres 
and texts 

The student: 
• provides perceptive 

analysis of the content, 
context, language, 
structure, technique and 
style of text(s) and the 
relationship among texts 

 
 
 
• perceptively analyzes the 

effects of the creator’s 
choices on an audience 

 
 
 
• gives detailed justification 

of opinions and ideas with 
a range of examples and 
thorough explanations; 
uses accurate terminology 
 

• perceptively compares 
and contrasts by making 
extensive connections in 
features across and within 
genres and texts 

5-6 

The student: 
• provides substantial 

identification and comment 
upon significant aspects of 
texts 

 
 
 
 
• provides substantial 

identification and comment 
upon the creator’s choices 

 
 
 
• sufficiently justifies 

opinions and ideas with 
examples, and 
explanations; uses 
accurate terminology 
 

The student: 
• provides substantial 

identification and 
explanation of the content, 
context, language, 
structure, technique and 
style, and explains the 
relationships among texts 
 

• provides substantial 
identification and 
explanation of the effects 
of the creator’s choices on 
an audience 

 
• sufficiently justifies 

opinions and ideas with 
examples, and 
explanations; uses 
accurate terminology 

 

The student: 
• competently analyzes the 

content, context, language, 
structure, technique and 
style of text(s) and the 
relationship among texts 
 
 

• competently analyzes the 
effects of the creator’s 
choices on an audience 

 
 
 
• sufficiently justifies 

opinions and ideas with 
examples and 
explanations; uses 
accurate terminology 
 

• evaluates similarities and 
differences by making 
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• describes some 
similarities and differences 
in features within and 
between texts 

• competently interprets 
similarities and differences 
in features within and 
between genres and texts 

substantial connections in 
features across and within 
genres and texts 

3-4 

The student: 
• provides adequate 

identification and comment 
upon significant aspects of 
texts 
 
 
 
 
 

• provides adequate 
identification and comment 
upon the creator’s choices 

 
 
 
• justifies opinions and ideas 

with some examples and 
explanations, though this 
may not be consistent; 
uses some terminology 
 

• identifies some 
similarities and differences 
in features within and 
between texts 

The student: 
• provides adequate 

identification and 
explanation of the content, 
context, language, 
structure, technique and 
style, and some 
explanation of the 
relationships among texts 

 
• provides adequate 

identification and 
explanation of the effects 
of the creator’s choices on 
an audience 

 
• justifies opinions and ideas 

with some examples and 
explanations, though this 
may not be consistent; 
uses some terminology 

 
• interprets some 

similarities and differences 
in features within and 
between genres and texts 

The student: 
• provides adequate 

analysis of the content, 
context, language, 
structure, technique and 
style of text(s) and the 
relationship among texts 
 
 
 

• provides adequate 
analysis of the effects of 
the creator’s choices on an 
audience 

 
 
• justifies opinions and ideas 

with some examples and 
explanations, though this 
may not be consistent; 
uses some terminology 

 
• evaluates some 

similarities and differences 
by making adequate 
connections in features 
across and within genres 
and texts 

1-2 

The student:  
• provides minimal 

identification and comment 
upon significant aspects of 
texts 

 
 
 
 
 
• provides minimal 

identification and comment 
upon the creator’s choices 

 
 
 
• rarely justifies opinions 

and ideas with examples 
or explanations, though 
this may not be consistent; 
uses some terminology 
 

• identifies few similarities 
and differences in features 
within and between texts 

The student:  
• provides minimal 

identification or 
explanation of the content, 
context, language, 
structure, technique and 
style, and does not 
explain the relationships 
among texts 

 
• provides minimal 

identification and 
explanation of the effects 
of the creator’s choices on 
an audience 

 
• rarely justifies opinions 

and ideas with examples 
or explanations; uses little 
or no terminology 

 
 
• identifies few similarities 

and differences in features 
within and between genres 
and texts 

The student:  
• provides limited analysis 

of the content, context, 
language, structure, 
technique and style of 
text(s) and relationship 
among texts 

 
 
 
• provides limited analysis 

of the effects of the 
creator’s choices on an 
audience 
 

 
• rarely justifies opinions 

and ideas with examples 
or explanations; uses little 
or no terminology 
 
 

• evaluates few similarities 
and differences in features 
by making minimal 
connections across and 
within genres and texts 
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0 The student’s work does not reach a standard described by any of the descriptors above. 
 
 
 
 
 
Criterion B: Organizing 
Achievement 

levels 
Descriptors 

MYP 1 MYP 2-3 MYP 4-5 

7-8 

The student: 
• makes sophisticated use 

of organizational 
structures that serve the 
context and intention 
effectively 
 

• effectively organizes 
opinions and ideas in a 
logical manner with ideas 
building on each other in a 
sophisticated way 

 
 
• makes excellent use of 

referencing and formatting 
tools to create an 
effective presentation 
style 

The student: 
• makes sophisticated use 

of organizational 
structures that serve the 
context and intention 
effectively 
 

• effectively organizes 
opinions and ideas in a 
coherent and logical 
manner with ideas building 
on each other in a 
sophisticated way 

 
• makes excellent use of 

referencing and formatting 
tools to create an 
effective presentation 
style 

The student: 
• makes sophisticated use 

of organizational 
structures that serve the 
context and intention 
effectively 
 

• effectively organizes 
opinions and ideas in a 
sustained, coherent and 
logical manner with ideas 
building on each other in a 
sophisticated way 

 
• makes excellent use of 

referencing and formatting 
tools to create an 
effective presentation 
style 

5-6 

The student: 
• makes competent use of 

organizational structures 
that serve the context and 
intention 
 

• organizes opinions and 
ideas in a logical manner 
with ideas building on each 
other 

 
• makes competent use of 

referencing and formatting 
tools to create a 
presentation style suitable 
to the context and intention 

The student: 
• makes competent use of 

organizational structures 
that serve the context and 
intention 

 
• organizes opinions and 

ideas in a coherent and 
logical manner with ideas 
building on each other 

 
• makes competent use of 

referencing and formatting 
tools to create a 
presentation style suitable 
to the context and intention 

The student: 
• makes competent use of 

organizational structures 
that serve the context and 
intention 

 
• organizes opinions and 

ideas in a coherent and 
logical manner with ideas 
building on each other 

 
• makes competent use of 

referencing and formatting 
tools to create a 
presentation style suitable 
to the context and intention 

3-4 

The student: 
• makes adequate use of 

organizational structures 
that serve the context and 
intention 

 
• organizes opinions and 

ideas with some degree 
of logic 

 
• makes adequate use of 

referencing and formatting 

The student: 
• makes adequate use of 

organizational structures 
that serve the context and 
intention 
 

• organizes opinions and 
ideas with some degree 
of coherence and logic 

 
• makes adequate use of 

referencing and formatting 

The student: 
• makes adequate use of 

organizational structures 
that serve the context and 
intention 
 

• organizes opinions and 
ideas with some degree 
of coherence and logic 

 
• makes adequate use of 

referencing and formatting 
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tools to create a 
presentation style suitable 
to the context and intention 

tools to create a 
presentation style suitable 
to the context and intention 

tools to create a 
presentation style suitable 
to the context and intention 

1-2 

The student:  
• makes minimal use of 

organizational structures, 
though these may not 
serve the context and 
intention 
 

• organizes opinions and 
ideas with a minimal 
degree of logic 

 
 
• makes minimal use of 

referencing and formatting 
tools to create a 
presentation style that may 
not always be suitable to 
the context and intention 

The student:  
• makes minimal use of 

organizational structures, 
though these may not 
always serve the context 
and intention 
 

• organizes opinions and 
ideas with a minimal 
degree of coherence and 
logic 

 
• makes minimal use of 

referencing and formatting 
tools to create a 
presentation style that may 
not always be suitable to 
the context and intention 

The student:  
• makes minimal use of 

organizational structures, 
though these may not 
always serve the context 
and intention 

• organizes opinions and 
ideas with a minimal 
degree of coherence and 
logic 
 
 

• makes minimal use of 
referencing and formatting 
tools to create a 
presentation style that may 
not always be suitable to 
the context and intention 

0 The student’s work does not reach a standard described by any of the descriptors above. 
 
Criterion C: Producing text 
Achievement 

levels 
Descriptors 

MYP 1 MYP 2-3 MYP 4-5 

7-8 

The student: 
• produces text that 

demonstrates a high 
degree of personal 
engagement with the 
creative process; 
demonstrates a high 
degree of thought or 
imagination and 
perceptive exploration of 
new perspectives and 
ideas 

 
 
• makes perceptive stylistic 

choices in terms of 
linguistic, literary and 
visual devices, 
demonstrating clear 
awareness of impact on an 
audience 
 

• selects extensive relevant 
details and examples to 
support ideas 

The student: 
• produces text that 

demonstrates a high 
degree of personal 
engagement with the 
creative process; 
demonstrates a high 
degree of thought, 
imagination and 
sensitivity, and perceptive 
exploration and 
consideration of new 
perspectives and ideas 
 

• makes perceptive stylistic 
choices in terms of 
linguistic, literary and 
visual devices, 
demonstrating clear 
awareness of impact on an 
audience 

 
• selects extensive relevant 

details and examples to 
develop ideas with 
precision 

The student: 
• produces texts that 

demonstrate a high 
degree of personal 
engagement with the 
creative process; 
demonstrates a high 
degree of insight, 
imagination or sensitivity, 
and perceptive 
exploration of and critical 
reflection on new 
perspectives and ideas 
 

• makes perceptive stylistic 
choices in terms of 
linguistic, literary and 
visual devices, 
demonstrating good 
awareness of impact on an 
audience 

 
• selects extensive relevant 

details and examples to 
develop ideas with 
precision 

5-6 

The student: 
• produces text that 

demonstrates 
considerable personal 
engagement with the 

The student: 
• produces text that 

demonstrates 
considerable personal 
engagement with the 

The student: 
• produces texts that 

demonstrate considerable 
personal engagement with 
the creative process; 
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creative process; 
demonstrates 
considerable thought or 
imagination and 
substantial exploration of 
new perspectives and 
ideas 
 
 

• makes thoughtful stylistic 
choices in terms of 
linguistic, literary and 
visual devices, 
demonstrating good 
awareness of impact on an 
audience 
 

• selects sufficient relevant 
details and examples to 
support ideas 

creative process; 
demonstrates 
considerable thought, 
imagination and sensitivity, 
and substantial 
exploration and 
consideration of new 
perspectives and ideas 
 

• makes thoughtful stylistic 
choices in terms of 
linguistic, literary and 
visual devices, 
demonstrating good 
awareness of impact on an 
audience 

 
• selects sufficient relevant 

details and examples to 
develop ideas 

demonstrates 
considerable insight, 
imagination or sensitivity, 
and substantial 
exploration of and critical 
reflection on new 
perspectives and ideas 
 

• makes thoughtful stylistic 
choices in terms of 
linguistic, literary and 
visual devices, 
demonstrating good 
awareness of impact on an 
audience 

 
• selects sufficient relevant 

details and examples to 
develop ideas 

3-4 

The student: 
• produces text that 

demonstrates adequate 
personal engagement with 
the creative process; 
demonstrates some 
thought or imagination and 
some exploration of new 
perspectives and ideas 

 
 
 
 
• makes some stylistic 

choices in terms of 
linguistic, literary and 
visual devices, 
demonstrating some 
awareness of impact on an 
audience 

 
• selects some relevant 

details and examples to 
support ideas 

The student: 
• produces text that 

demonstrates adequate 
personal engagement with 
the creative process; 
demonstrates some 
degree of thought, 
imagination and sensitivity, 
and some exploration and 
consideration of new 
perspectives and ideas 
 

• makes some stylistic 
choices in terms of 
linguistic, literary and 
visual devices, 
demonstrating adequate 
awareness of impact on an 
audience 

 
• selects some relevant 

details and examples to 
develop ideas 

The student: 
• produces texts that 

demonstrate adequate 
personal engagement with 
the creative process; 
demonstrates some 
insight, imagination or 
sensitivity, and some 
exploration of and critical 
reflection on new 
perspectives and ideas 
 
 

• makes some stylistic 
choices in terms of 
linguistic, literary and 
visual devices, 
demonstrating adequate 
awareness of impact on an 
audience 

 
• selects some relevant 

details and examples to 
develop ideas 

1-2 

The student:  
• produces text that 

demonstrates limited 
personal engagement with 
the creative process; 
demonstrates a limited 
degree of thought or 
imagination and minimal 
exploration of new 
perspectives and ideas 

 
 
 
• makes minimal stylistic 

choices in terms of 

The student:  
• produces text that 

demonstrates limited 
personal engagement with 
the creative process; 
demonstrates a limited 
degree of thought, 
imagination or sensitivity 
and minimal exploration 
and consideration of new 
perspectives and ideas 
 
 

• makes minimal stylistic 
choices in terms of 

The student:  
• produces texts that 

demonstrate limited 
personal engagement with 
the creative process; 
demonstrates a limited 
degree of insight, 
imagination or sensitivity, 
and minimal exploration of 
and critical reflection on 
new perspectives and 
ideas 
 

• makes minimal stylistic 
choices in terms of 
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linguistic, literary and 
visual devices, 
demonstrating limited 
awareness of impact on an 
audience 
 

• selects few relevant details 
and examples to support 
ideas 

linguistic, literary and 
visual devices, 
demonstrating limited 
awareness of impact on an 
audience 

 
• selects few relevant details 

and examples to develop 
ideas 

linguistic, literary and 
visual devices, 
demonstrating limited 
awareness of impact on an 
audience 

 
• selects few relevant details 

and examples to develop 
ideas 

0 The student’s work does not reach a standard described by any of the descriptors above. 
 
 
 
 
 
 
Criterion D: Using language 
The descriptors for this criterion are the same in all five years of the program.  Teachers provide 
students with task-specific rubrics which give detailed descriptions of the grade-level 
achievement expectations in the skills and techniques explored in each unit. 
Achievement 

levels 
Descriptors 

MYP 1 MYP 2-3 MYP 4-5 

7-8 

The student: 
• effectively uses a range of appropriate vocabulary, sentence structures and forms of 

expression 
 

• writes and speaks in a consistently appropriate register and style that serve the context and 
intention 

 
• uses grammar, syntax and punctuation with a high degree of accuracy; errors are minor and 

communication is effective 
 
• spells/writes and pronounces with a high degree of accuracy; errors are minor and 

communication is effective 
 
• makes effective use of appropriate non-verbal communication techniques 

5-6 

The student: 
• uses a varied range of appropriate vocabulary, sentence structures and forms of expression 

competently 
 

• writes and speaks competently in a register and style that serve the context and intention 
 
• uses grammar, syntax and punctuation with a considerable degree of accuracy; errors do 

not hinder effective communication 
 
• spells/writes and pronounces with a considerable degree of accuracy; errors do not hinder 

effective communication 
 
• makes sufficient use of appropriate non-verbal communication techniques 

3-4 

The student: 
• uses an adequate range of appropriate vocabulary, sentence structures and forms of 

expression 
 
• sometimes writes and speaks competently in a register and style that serve the context and 

intention 
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• uses grammar, syntax and punctuation with some degree of accuracy; errors sometimes 

hinder communication 
 
• spells/writes and pronounces with some degree of accuracy; errors sometimes hinder 

communication 
 
• makes some use of appropriate non-verbal communication techniques 

1-2 

The student:  
• uses a limited range of appropriate vocabulary and forms of expression 
 
• writes and speaks in an inappropriate register and style that do not serve the context and 

intention 
 
• uses grammar, syntax and punctuation with limited accuracy; errors often hinder 

communication 
 
• spells/writes and pronounces with limited accuracy; errors often hinder communication 
 
• makes limited and/or inappropriate use of appropriate non-verbal communication 

techniques 
0 The student’s work does not reach a standard described by any of the descriptors above. 

Mathematics 
 
Criterion A: Knowing and understanding 
The descriptors for this criterion are the same in all five years of the program.  Teachers provide 
students with task-specific rubrics which give detailed descriptions of the grade-level 
achievement expectations in the skills and techniques explored in each unit. 
Achievement 

levels 
Descriptors 

MYP 1 MYP 2-3 MYP 4-5 

7-8 

The student is able to: 
• select appropriate mathematics when solving challenging problems in both familiar and 

unfamiliar situations 
 

• apply the selected mathematics successfully when solving challenging familiar and 
unfamiliar problems 

 
• generally solve challenging problems correctly 

5-6 

The student is able to: 
• select appropriate mathematics when solving challenging problems in familiar situations 
 
• apply the selected mathematics successfully when solving challenging familiar problems 
 
• generally solve challenging familiar problems correctly 

3-4 

The student is able to: 
• select appropriate mathematics when solving more complex problems in familiar situations 

 
• apply the selected mathematics successfully when solving more complex familiar problems 
 
• generally solve more complex familiar problems correctly 

1-2 

The student is able to:  
• select appropriate mathematics when solving simple problems in familiar situations 

 
• apply the selected mathematics successfully when solving simple familiar problems 
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• generally solve simple familiar problems correctly 
0 The student’s work does not reach a standard described by any of the descriptors above. 

 
 
Criterion B: Investigating patterns 
Achievement 

levels 
Descriptors 

MYP 1 MYP 2-3 MYP 4-5 

7-8 

The student is able to:  
• select and apply 

mathematical 
problem-solving 
techniques to recognize 
correct patterns 
 

• describe patterns as 
relationships or general 
rules consistent with 
correct findings 
 

• verify whether patterns 
work for other examples 

The student is able to:  
• select and apply 

mathematical 
problem-solving 
techniques to discover 
complex patterns 
-describe patterns as 
relationships and/or 
general rules consistent 
with correct findings 

 
• verify and justify these 

relationships and/or 
general rules 

The student is able to:  
• select and apply 

mathematical 
problem-solving 
techniques to discover 
complex patterns 
-describe patterns as 
general rules consistent 
with correct findings 
 

• prove or verify, and 
justify these general rules 

5-6 

The student is able to:  
• apply mathematical 

problem-solving 
techniques to recognize 
patterns 
 

• suggest relationships or 
general rules consistent 
with findings 

 
• verify whether patterns 

work for another example 

The student is able to:  
• select and apply 

mathematical 
problem-solving 
techniques to discover 
complex patterns 
-describe patterns as 
relationships and/or 
general rules consistent 
with findings 
 

• verify these relationships 
and/or general rules 

The student is able to:  
• select and apply 

mathematical 
problem-solving 
techniques to discover 
complex patterns 
-describe patterns as 
general rules consistent 
with findings 
 
 

• verify the validity of these 
general rules 

3-4 

The student is able to:  
• apply mathematical 

problem-solving 
techniques to recognize 
patterns 
 

• suggest how these 
patterns work 

The student is able to:  
• apply mathematical 

problem-solving 
techniques to discover 
simple patterns 
 

• suggest relationships 
and/or general rules 
consistent with findings 

The student is able to:  
• apply mathematical 

problem-solving 
techniques to discover 
simple patterns 
 

• suggest general rules 
consistent with findings 

1-2 

The student is able to:  
• apply, with teacher 

support, mathematical 
problem-solving 
techniques to recognize 
simple patterns 
 

• state predictions 
consistent with simple 
patterns 

The student is able to:  
• apply, with teacher 

support, mathematical 
problem-solving 
techniques to discover 
simple patterns 
 

• state predictions 
consistent with patterns 

The student is able to:  
• apply, with teacher 

support, mathematical 
problem-solving 
techniques to discover 
simple patterns 
 

• state predictions 
consistent with patterns 

0 The student’s work does not reach a standard described by any of the descriptors above. 
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Criterion C: Communicating 
Achievement 

levels 
Descriptors 

MYP 1 MYP 2-3 MYP 4-5 

7-8 

The student is able to:  
• consistently use 

appropriate mathematical 
language 
 

• consistently use 
different forms of 
mathematical 
representation to present 
information correctly 

 
 
 
 
 
 
• communicate clearly 

through coherent lines of 
reasoning 

 
 
• present work that is 

consistently organized 
using a logical structure 

The student is able to:  
• consistently use 

appropriate mathematical 
language 
 

• use different forms of 
mathematical 
representation to 
consistently present 
information correctly 

 
• move effectively between 

different forms of 
mathematical 
representation 

 
• communicate through lines 

of reasoning that are 
complete and coherent 

 
 
• present work that is 

consistently organized 
using a logical structure 

The student is able to:  
• consistently use 

appropriate mathematical 
language 
 

• use appropriate forms of 
mathematical 
representation to 
consistently present 
information correctly 

 
• move effectively between 

different forms of 
mathematical 
representation 

 
• communicate through lines 

of reasoning that are 
complete, coherent and 
concise 

 
• present work that is 

consistently organized 
using a logical structure 

5-6 

The student is able to: 
• usually use appropriate 

mathematical language 
 

• usually use different 
forms of mathematical 
representation to present 
information correctly 

 
 
 
 
 
 
• communicate through lines 

of reasoning that are 
usually coherent 
 
 

• present work that is 
usually organized using a 
logical structure 

The student is able to:  
• usually use appropriate 

mathematical language 
 

• usually use different 
forms of mathematical 
representation to present 
information correctly 

 
• move between different 

forms of mathematical 
representation with some 
success 

 
• communicate through lines 

of reasoning that are clear 
although not always 
coherent or complete 

 
• present work that is 

usually organized using a 
logical structure 

The student is able to:  
• usually use appropriate 

mathematical language 
 

• usually use appropriate 
forms of mathematical 
representation to present 
information correctly 

 
• usually move between 

different forms of 
mathematical 
representation 

 
• communicate through lines 

of reasoning that are 
complete and coherent 

 
 
• present work that is 

usually organized using a 
logical structure 

3-4 

The student is able to: 
• use some appropriate 

mathematical language 
 

• use different forms of 
mathematical 
representation to present 
information adequately 
 

The student is able to:  
• use some appropriate 

mathematical language 
 

• use different forms of 
mathematical 
representation to present 
information adequately 

 

The student is able to:  
• use some appropriate 

mathematical language 
 

• use appropriate forms of 
mathematical 
representation to present 
information adequately 
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• communicate through lines 
of reasoning that are able 
to be understood, 
although these are not 
always coherent 

 
• adequately organize 

information using a logical 
structure 

• communicate through lines 
of reasoning that are able 
to be understood, 
although these are not 
always clear 

 
• adequately organize 

information using a logical 
structure 

• communicate through lines 
of reasoning that are 
complete 

 

 
• adequately organize 

information using a logical 
structure 

1-2 

The student is able to:  
• use limited appropriate 

mathematical language 
 

• use limited forms of 
mathematical 
representation to present 
information 

 
• communicate through lines 

of reasoning that are 
difficult to understand 

The student is able to:  
• use limited appropriate 

mathematical language 
 

• use limited forms of 
mathematical 
representation to present 
information 

 
• communicate through lines 

of reasoning that are 
difficult to understand 

The student is able to:  
• use limited mathematical 

language 
 

• use limited forms of 
mathematical 
representation to present 
information 

 
• communicate through lines 

of reasoning that are 
difficult to interpret 

0 The student’s work does not reach a standard described by any of the descriptors above. 
 
Criterion D: Applying mathematics in real-life contexts 
Achievement 

levels 
Descriptors 

MYP 1 MYP 2-3 MYP 4-5 

7-8 

The student is able to:  
• identify the relevant 

mathematical elements of 
the authentic real-life 
situation  
- select adequate 
mathematical strategies to 
model the authentic 
real-life situation 
- apply the selected 
mathematical strategies to 
reach a correct solution to 
the authentic real-life 
situation 

 
• explain the degree of 

accuracy of the solution 
 
• describe correctly 

whether the solution 
makes sense in the 
context of the authentic 
real-life situation 

The student is able to:  
• identify the relevant 

mathematical elements of 
the authentic real-life 
situation 
-select adequate 
mathematical strategies to 
model the authentic 
real-life situation 
-apply the selected 
mathematical strategies to 
reach a correct solution to 
the authentic real-life 
situation 

 
• explain the degree of 

accuracy of the solution 
 

• explain whether the 
solution makes sense in 
the context of the 
authentic real-life situation 

The student is able to:  
• identify the relevant 

mathematical elements of 
the authentic real-life 
situation 
-select adequate 
mathematical strategies to 
model the authentic 
real-life situation 
-apply the selected 
mathematical strategies to 
reach a correct solution to 
the authentic real-life 
situation 
 

• justify the degree of 
accuracy of the solution 
 

• justify whether the 
solution makes sense in 
the context of the 
authentic real-life situation 

5-6 

The student is able to:  
• identify the relevant 

mathematical elements of 
the authentic real-life 
situation 
-select adequate 
mathematical strategies to 

The student is able to:  
• identify the relevant 

mathematical elements of 
the authentic real-life 
situation 
-select adequate 
mathematical strategies to 

The student is able to:  
• identify the relevant 

mathematical elements of 
the authentic real-life 
situation 
-select adequate 
mathematical strategies to 
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model the authentic 
real-life situation 
-apply the selected 
mathematical strategies to 
reach a valid solution to 
the authentic real-life 
situation 
 

• describe the degree of 
accuracy of the solution 
 

• state correctly whether 
the solution makes sense 
in the context of the 
authentic real-life situation 

model the authentic 
real-life situation 
-apply the selected 
mathematical strategies to 
reach a valid solution to 
the authentic real-life 
situation 
 

• describe the degree of 
accuracy of the solution 
 

• discuss whether the 
solution makes sense in 
the context of the authentic 
real-life situation 

model the authentic 
real-life situation 
-apply the selected 
mathematical strategies to 
reach a valid solution to 
the authentic real-life 
situation 
 

• explain the degree of 
accuracy of the solution 
 

• explain whether the 
solution makes sense in 
the context of the authentic 
real-life situation 

3-4 

The student is able to:  
• identify the relevant 

mathematical elements of 
the authentic real-life 
situation 
-apply mathematical 
strategies to reach a 
solution to the authentic 
real-life situation 

 
 
 
 
 
 
• state, but not always 

correctly, whether the 
solution makes sense in 
the context of the 
authentic real-life situation 

The student is able to:  
• identify the relevant 

mathematical elements of 
the authentic real-life 
situation 
-select, with some 
success, adequate 
mathematical strategies to 
model the authentic 
real-life situation 
-apply mathematical 
strategies to reach a 
solution to the authentic 
real-life situation 

 
• describe whether the 

solution makes sense in 
the context of the authentic 
real-life situation 

The student is able to:  
• identify the relevant 

mathematical elements of 
the authentic real-life 
situation 
-select, with some 
success, adequate 
mathematical strategies to 
model the authentic 
real-life situation 
-apply mathematical 
strategies to reach a 
solution to the authentic 
real-life situation 

 
• discuss whether the 

solution makes sense in 
the context of the authentic 
real-life situation 

1-2 

The student is able to:  
• identify some of the 

mathematical elements of 
the authentic real-life 
situation 
 

• apply mathematical 
strategies to find a solution 
to the authentic real-life 
situation, with limited 
success 

The student is able to:  
• identify some of the 

mathematical elements of 
the authentic real-life 
situation 
 

• apply mathematical 
strategies to find a solution 
to the authentic real-life 
situation, with limited 
success 

The student is able to:  
• identify some of the 

mathematical elements of 
the authentic real-life 
situation 
 

• apply mathematical 
strategies to find a solution 
to the authentic real-life 
situation, with limited 
success 

0 The student’s work does not reach a standard described by any of the descriptors above. 
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Physical & Health Education 
 
Criterion A: Knowing and understanding 
Achievement 

levels 
Descriptors 

MYP 1 MYP 2-3 MYP 4-5 

7-8 

The student: 
• outlines physical health 

education factual, 
procedural and conceptual 
knowledge 
 

• identifies physical and 
health education 
knowledge to describe 
issues and solve 
problems set in familiar 
and unfamiliar situations 

 
 
• applies physical and 

health terminology 
consistently to 
communicate 
understanding 

The student: 
• describes physical health 

education factual, 
procedural and conceptual 
knowledge 
 

• applies physical and 
health education 
knowledge to explain 
issues and solve 
problems set in familiar 
and unfamiliar situations 

 
 
• applies physical and 

health terminology 
consistently and 
effectively to 
communicate 
understanding 

The student: 
• explains physical health 

education factual, 
procedural and conceptual 
knowledge 
 

• applies physical and 
health education 
knowledge to analyze 
complex issues to solve 
complex problems set in 
familiar and unfamiliar 
situations 

 
• applies physical and 

health terminology 
consistently and 
effectively to 
communicate 
understanding 

5-6 

The student: 
• states physical health 

education factual, 
procedural and conceptual 
knowledge 
 

• identifies physical and 
health education 
knowledge to outline 
issues and solve 
problems set in familiar 
situations 

 
 
 
• applies physical and 

health terminology to 
communicate 
understanding 

The student: 
• outlines physical health 

education factual, 
procedural and conceptual 
knowledge 

 
• applies physical and 

health education 
knowledge to describe 
issues and solve 
problems set in familiar 
situations and suggest 
solutions to problems set 
in unfamiliar situations 

 
• applies physical and 

health terminology to 
communicate 
understanding 

The student: 
• identifies physical health 

education factual, 
procedural and conceptual 
knowledge 
 

• applies physical and 
health education 
knowledge to analyze 
issues to solve problems 
set in familiar and 
unfamiliar situations 

 

 
• applies physical and 

health terminology to 
consistently to 
communicate 
understanding 

3-4 

The student: 
• recalls physical health 

education factual, 
procedural and conceptual 
knowledge 
 

• identifies physical and 
health education 
knowledge to outline 
issues and suggest 

The student: 
• states physical health 

education factual, 
procedural and conceptual 
knowledge 
 

• identifies physical and 
health education 
knowledge to describe 
issues and to solve 

The student: 
• outlines physical health 

education factual, 
procedural and conceptual 
knowledge 
 

• applies physical and 
health education 
knowledge to analyze 
issues and to solve 
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problems set in familiar 
situations 

 
• applies physical and 

health terminology to 
communicate 
understanding with 
limited success 

problems set in familiar 
situations 

 
• applies physical and 

health terminology to 
communicate 
understanding 

problems set in familiar 
situations 

 
• applies physical and 

health terminology to 
communicate 
understanding 

1-2 

The student:  
• recalls some physical 

health education factual, 
procedural and conceptual 
knowledge 

 
• identifies physical and 

health education 
knowledge to outline 
issues 

 

 
• recalls physical and health 

terminology 

The student:  
• recalls physical health 

education factual, 
procedural and conceptual 
knowledge 

 
• identifies physical and 

health education 
knowledge to outline 
issues and suggest 
solutions to problems set 
in familiar situations 

 
• applies physical and 

health terminology to 
communicate 
understanding with 
limited success 

The student:  
• states physical health 

education factual, 
procedural and conceptual 
knowledge 

 
• applies physical and 

health education 
knowledge to investigate 
issues and suggest 
solutions to problems set 
in familiar situations 

 
• applies physical and 

health terminology to 
communicate 
understanding with 
limited success 

0 The student’s work does not reach a standard described by any of the descriptors above. 
 
Criterion B: Planning for performance 
Achievement 

levels 
Descriptors 

MYP 1 MYP 2-3 MYP 4-5 

7-8 

The student: 
• constructs and outlines 

a plan for improving health 
or physical activity 

 
 
• describes the 

effectiveness of a plan 
based on the outcome 

The student: 
• designs and explains a 

plan for improving physical 
performance and health 

 
 
• explains the effectiveness 

of a plan based on the 
outcome 

The student: 
• designs, explains and 

justifies a plan to improve 
physical performance or 
health 
 

• analyzes and evaluates 
the effectiveness of a plan 
based on the outcome 

5-6 

The student: 
• outlines a plan for 

improving health or 
physical activity 

 
 
• identifies the 

effectiveness of a plan 
based on the outcome 

The student: 
• constructs and explains 

a plan for improving 
physical performance and 
health 

 
• describes the 

effectiveness of a plan 
based on the outcome 

The student: 
• designs and explains a 

plan to improve physical 
performance or health 

 
 
• analyzes the effectiveness 

of a plan based on the 
outcome 

3-4 

The student: 
• outlines a basic plan for 

improving health or 
physical activity 

 
 

The student: 
• constructs and outlines 

a plan for improving 
physical performance and 
health 
 

The student: 
• constructs and 

describes a plan to 
improve physical 
performance or health 
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• states the effectiveness of 
a plan based on the 
outcome 

• outlines the effectiveness 
of a plan based on the 
outcome 

• explains the effectiveness 
of a plan based on the 
outcome 

1-2 

The student:  
• states plans for improving 

health or physical activity 
 
 
• states the effectiveness of 

a plan 

The student:  
• outlines a plan for 

improving physical 
performance and health 

 
• states the effectiveness of 

a plan based on the 
outcome 

The student:  
• constructs and outlines 

a plan to improve physical 
performance or health 

 
• outlines the effectiveness 

of a plan based on the 
outcome 

0 The student’s work does not reach a standard described by any of the descriptors above. 
 
Criterion C: Applying and performing 
Achievement 

levels 
Descriptors 

MYP 1 MYP 2-3 MYP 4-5 

7-8 

The student: 
• recalls and applies a 

range of skills and 
techniques 

 
 
• recalls and applies a 

range of strategies and 
movement concepts 
 
 

• recalls and applies 
information to perform 
effectively 

The student: 
• demonstrates and 

applies a range of skills 
and techniques 

 
 
• demonstrates and 

applies a range of 
strategies and movement 
concepts 
 

• outlines and applies 
information to perform 
effectively 

The student: 
• demonstrates and 

applies a range of 
complex skills and 
techniques 
 

• demonstrates and 
applies a range of 
complex strategies and 
movement concepts 

 
• analyzes and applies 

information to perform 
effectively 

5-6 

The student: 
• recalls and applies skills 

and techniques 
 

• recalls and applies 
strategies and movement 
concepts 

 
 
• applies information to 

perform effectively 

The student: 
• demonstrates and 

applies skills and 
techniques 
 

• demonstrates and 
applies strategies and 
movement concepts 

 
• identifies and applies 

information to perform 
effectively 

The student: 
• demonstrates and 

applies a range skills and 
techniques 
 

• demonstrates and 
applies a range strategies 
and movement concepts 

 
• analyzes and applies 

information to perform 

3-4 

The student: 
• recalls skills and 

techniques 
 
 
 
• recalls strategies and 

movement concepts 
 
 
 
• applies information to 

perform 

The student: 
• demonstrates and 

applies skills and 
techniques with limited 
success 

 
• demonstrates and 

applies strategies and 
movement concepts with 
limited success 

 
• identifies and applies 

information to perform 

The student: 
• demonstrates and 

applies skills and 
techniques 

 
 
• demonstrates and 

applies strategies and 
movement concepts 
 
 

• identifies and applies 
information to perform 

1-2 The student:  The student:  The student:  
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• recalls some skills and 
techniques 

 
 
 
• recalls some strategies 

and movement concepts 
 
 
 
• applies information to 

perform with limited 
success 

• recalls and applies skills 
and techniques with 
limited success 
 
 

• recalls and applies 
strategies and movement 
concepts with limited 
success 

 
• recalls and applies 

information to perform 

• demonstrates and 
applies skills and 
techniques with limited 
success 
 

• demonstrates and 
applies strategies and 
movement concepts with 
limited success 

 
• recalls information to 

perform 

0 The student’s work does not reach a standard described by any of the descriptors above. 
 
Criterion D: Reflecting and improving performance 
Achievement 

levels 
Descriptors 

MYP 1 MYP 2-3 MYP 4-5 

7-8 

The student: 
• identifies and 

demonstrates strategies 
to enhance interpersonal 
skills 
 

• identifies goals and 
applies strategies to 
enhance performance 

 
• describes and 

summarizes performance 

The student: 
• describes and 

demonstrates strategies 
that enhance interpersonal 
skills 
 

• outlines goals and 
applies strategies to 
enhance performance 

 
• explains and evaluates 

performance 

The student: 
• explains and 

demonstrates strategies 
that enhance interpersonal 
skills 
 

• develops goals and 
applies strategies to 
enhance performance 

 
• analyzes and evaluates 

performance 

5-6 

The student: 
• identifies strategies to 

enhance interpersonal 
skills 
 
 

• lists goals and applies 
strategies to enhance 
performance 

 
• outlines and summarizes 

performance 

The student: 
• outlines and 

demonstrates strategies 
that enhance interpersonal 
skills 
 

• identifies goals and 
applies strategies to 
enhance performance 

 
• outlines and evaluates 

performance 

The student: 
• describes and 

demonstrates strategies 
that enhance interpersonal 
skills 
 

• explains goals and 
applies strategies to 
enhance performance 

 
• explains and evaluates 

performance 

3-4 

The student: 
• lists strategies to enhance 

interpersonal skills 
 
 
 
• states a goal and applies 

strategies to enhance 
performance 

 
• summarizes performance 

The student: 
• identifies and 

demonstrates strategies 
that enhance interpersonal 
skills 
 

• identifies goals to 
enhance performance 

 
 
• outlines and summarizes 

performance 

The student: 
• outlines and 

demonstrates strategies 
that enhance interpersonal 
skills 
 

• outlines goals and 
applies strategies to 
enhance performance 

 
• describes and 

summarizes performance 

1-2 
The student:  The student:  The student:  

• identifies and 
demonstrates strategies 
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• states a strategy to 
enhance interpersonal 
skills 

 
 
• states a goal to enhance 

performance 
 
• describes performance 

• identifies strategies that 
enhance interpersonal 
skills 
 
 

• lists goals to enhance 
performance 
 

• summarizes performance 

that enhance interpersonal 
skills 
 

• identifies goals to 
enhance performance 

 
• outlines and summarizes 

performance 

0 The student’s work does not reach a standard described by any of the descriptors above. 
 

 
 
 
 
 
 

 
 

Sciences 
 
Criterion A: Knowing and understanding 
Achievement 

levels 
Descriptors 

MYP 1 MYP 2-3 MYP 4-5 

7-8 

The student is able to: 
• outline scientific 

knowledge 
 

• apply scientific knowledge 
and understanding to 
solve problems set in 
familiar situations and 
suggest solutions to 
problems set in 
unfamiliar situations 

 
• interpret information to 

make scientifically 
supported judgments 

The student is able to: 
• describe scientific 

knowledge 
 

• apply scientific knowledge 
and understanding to 
solve problems set in 
familiar and unfamiliar 
situations 

 

 
• analyze information to 

make scientifically 
supported judgments 

The student is able to: 
• explain scientific 

knowledge 
 

• apply scientific knowledge 
and understanding to 
solve problems set in 
familiar and unfamiliar 
situations 

 

 
• analyze and evaluate 

information to make 
scientifically supported 
judgments 

5-6 

The student is able to: 
• state scientific knowledge 

 
 

• apply scientific knowledge 
and understanding to 
solve problems set in 
familiar situations 

 
 
 
 

The student is able to: 
• outline scientific 

knowledge 
 

• apply scientific knowledge 
and understanding to 
solve problems set in 
familiar situations and 
suggest solutions to 
problems set in unfamiliar 
situations 

 

The student is able to: 
• describe scientific 

knowledge 
 
• apply scientific knowledge 

and understanding to 
solve problems set in 
familiar situations and 
suggest solutions to 
problems set in unfamiliar 
situations 
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• apply information to make 
scientifically supported 
judgments 

• interpret information to 
make scientifically 
supported judgments 

• analyze information to 
make scientifically 
supported judgments 

3-4 

The student is able to: 
• recall scientific knowledge 
 
 
• apply scientific knowledge 

and understanding to 
suggest solutions to 
problems set in familiar 
situations 
 

• apply information to make 
judgments 

The student is able to: 
• state scientific knowledge 
 
 
• apply scientific knowledge 

and understanding to 
solve problems set in 
familiar situations 

 
 
• apply information to make 

scientifically supported 
judgments 

The student is able to: 
• outline scientific 

knowledge 
 
• apply scientific knowledge 

and understanding to 
solve problems set in 
familiar situations 

 
 
• interpret information to 

make scientifically 
supported judgments 

1-2 

The student is able to: 
• select scientific 

knowledge 
 

• select scientific 
knowledge and 
understanding to suggest 
solutions to problems set 
in familiar situations 

 
• apply information to make 

judgments, with limited 
success 

The student is able to: 
• recall scientific knowledge 
 
 
• apply scientific knowledge 

and understanding to 
suggest solutions to 
problems set in familiar 
situations 

 
• apply information to make 

judgments 

The student is able to: 
• state scientific knowledge 
 
 
• apply scientific knowledge 

and understanding to 
suggest solutions to 
problems set in familiar 
situations 

 
• interpret information to 

make judgments 

0 The student’s work does not reach a standard described by any of the descriptors above. 
 
Criterion B: Inquiring and designing 
Achievement 

levels 
Descriptors 

MYP 1 MYP 2-3 MYP 4-5 

7-8 

The student is able to: 
• outline a problem or 

question to be tested by a 
scientific investigation 
 

• outline a testable 
prediction using scientific 
reasoning 

 
 
• outline how to manipulate 

the variables, and outline 
how sufficient, relevant 
data will be collected 

 
 
• design a logical, 

complete and safe 
method in which he or 
she selects appropriate 
materials and equipment 

The student is able to: 
• describe a problem or 

question to be tested by a 
scientific investigation 
 

• outline and explain a 
testable hypothesis using 
scientific reasoning 

 
 
• describe how to 

manipulate the variables, 
and describe how 
sufficient, relevant data 
will be collected 
 

• design a logical, 
complete and safe 
method in which he or she 
selects appropriate 
materials and equipment 

The student is able to: 
• explain a problem or 

question to be tested by a 
scientific investigation 
 

• formulate and explain a 
testable hypothesis using 
correct scientific 
reasoning 

 
• explain how to manipulate 

the variables, and explain 
how sufficient, relevant 
data will be collected 

 
 
• design a logical, 

complete and safe 
method in which he or she 
selects appropriate 
materials and equipment 

5-6 The student is able to: The student is able to: The student is able to: 
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• state a problem or 
question to be tested by a 
scientific investigation 
- outline a testable  
  prediction 
 

 
• outline how to manipulate 

the variables, and state 
how relevant data will be 
collected 
 
 

• design a complete and 
safe method in which he 
or she selects 
appropriate materials 
and equipment 

• outline a problem or 
question to be tested by a 
scientific investigation 

 
• outline and explain a 

testable hypothesis using 
scientific reasoning 

 
• outline how to manipulate 

the variables, and outline 
how sufficient, relevant 
data will be collected 

 
 
• design a complete and 

safe method in which he or 
she selects appropriate 
materials and equipment 

• describe a problem or 
question to be tested by a 
scientific investigation 

 
• formulate and explain a 

testable hypothesis using 
scientific reasoning 

 
• describe how to 

manipulate the variables, 
and describe how 
sufficient, relevant data 
will be collected 

 
• design a complete and 

safe method in which he or 
she selects appropriate 
materials and equipment 

3-4 

The student is able to: 
• state a problem or 

question to be tested by a 
scientific investigation 
-state a testable prediction 
 

 
 

• state how to manipulate 
the variables, and state 
how data will be collected 
 
 
 

• design a safe method in 
which he or she selects 
materials and equipment 

The student is able to: 
• state a problem or 

question to be tested by a 
scientific investigation 
 

• outline a testable 
hypothesis using 
scientific reasoning 
 

• outline how to manipulate 
the variables, and state 
how relevant data will be 
collected 

 
• design safe method in 

which he or she selects 
materials and equipment 

The student is able to: 
• outline a problem or 

question to be tested by a 
scientific investigation 
 

• formulate a testable 
hypothesis using 
scientific reasoning 

 
• outline how to manipulate 

the variables, and outline 
how relevant data will be 
collected 

 
• design safe method in 

which he or she selects 
materials and equipment 

1-2 

The student is able to: 
• select a problem or 

question to be tested by a 
scientific investigation 

 
 
• select a testable 

prediction 
 

• state a variable 
 
• design a method with 

limited success 

The student is able to: 
• state a problem or 

question to be tested by a 
scientific investigation, 
with limited success 
 

• state a testable hypothesis 
 
• state the variables 
 
• design a method, with 

limited success 

The student is able to: 
• state a problem or 

question to be tested by a 
scientific investigation 

 
 
• outline a testable 

hypothesis 
 

• outline the variables 
 
• design a method, with 

limited success 
0 The student’s work does not reach a standard described by any of the descriptors above. 

 
Criterion C: Processing and evaluating 
Achievement 

levels 
Descriptors 

MYP 1 MYP 2-3 MYP 4-5 

7-8 
The student is able to: 
• correctly collect, 

organize, transform and 

The student is able to: 
• correctly collect, 

organize, transform and 

The student is able to: 
• correctly collect, 

organize, transform and 
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present data in numerical 
and/or visual forms 
 

• accurately interpret data 
and outline results using 
correct scientific 
reasoning 

 
• discuss the validity of a 

prediction based on the 
outcome of a scientific 
investigation 

 
• discuss the validity of the 

method based on the 
outcome of a scientific 
investigation 

 
• describe improvements or 

extensions to the method 
that would benefit the 
scientific investigation 

present data in numerical 
and/or visual forms 
 

• accurately interpret data 
and describe results 
using correct scientific 
reasoning 

 
• discuss the validity of a 

hypothesis based on the 
outcome of a scientific 
investigation 

 
• discuss the validity of the 

method based on the 
outcome of a scientific 
investigation 

 
• describe improvements or 

extensions to the method 
that would benefit the 
scientific investigation 

present data in numerical 
and/or visual forms 

 
• accurately interpret data 

and explain results using 
correct scientific 
reasoning 

 
• evaluate the validity of a 

hypothesis based on the 
outcome of a scientific 
investigation 

 
• evaluate the validity of the 

method based on the 
outcome of a scientific 
investigation 

 
• explain improvements or 

extensions to the method 
that would benefit the 
scientific investigation 

5-6 

The student is able to: 
• correctly collect, 

organize, and present 
data in numerical and/or 
visual forms 
 

• accurately interpret data 
and outline results using 
scientific reasoning 

 
 
• outline the validity of a 

prediction based on the 
outcome of a scientific 
investigation 
 

• outline the validity of the 
method based on the 
outcome of a scientific 
investigation 

 
• outline improvements or 

extensions to the method 
that would benefit the 
scientific investigation 

The student is able to: 
• correctly collect, 

organize, and present 
data in numerical and/or 
visual forms 
 

• accurately interpret data 
and describe results 
using scientific 
reasoning 

 
• outline the validity of a 

hypothesis based on the 
outcome of a scientific 
investigation 

 
• outline the validity of the 

method based on the 
outcome of a scientific 
investigation 

 
• outline improvements or 

extensions to the method 
that would benefit the 
scientific investigation 

The student is able to: 
• correctly collect, 

organize and present 
data in numerical and/or 
visual forms 
 

• accurately interpret data 
and explain results using 
scientific reasoning 

 
 
• discuss the validity of a 

hypothesis based on the 
outcome of a scientific 
investigation 
 

• discuss the validity of the 
method based on the 
outcome of a scientific 
investigation 

 
• describe improvements or 

extensions to the method 
that would benefit the 
scientific investigation 

3-4 

The student is able to: 
• correctly collect and 

present data in numerical 
and/or visual forms 
 

• accurately interpret data 
and outline results 

 
• state the validity of a 

prediction based on the 
outcome of a scientific 
investigation 

The student is able to: 
• correctly collect and 

present data in numerical 
and/or visual forms 
 

• accurately interpret data 
and describe results 

 
• state the validity of a 

hypothesis based on the 
outcome of a scientific 
investigation 

The student is able to: 
• correctly collect and 

present data in numerical 
and/or visual forms 
 

• accurately interpret data 
and explain results 

 
• outline the validity of a 

hypothesis based on the 
outcome of a scientific 
investigation 
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• state the validity of the 

method based on the 
outcome of a scientific 
investigation 

 
• state improvements or 

extensions to the method 
that would benefit the 
scientific investigation 

 
• state the validity of the 

method based on the 
outcome of a scientific 
investigation 

 
• state improvements or 

extensions to the method 
that would benefit the 
scientific investigation 

 
• outline the validity of the 

method based on the 
outcome of a scientific 
investigation 

 
• outline improvements or 

extensions to the method 
that would benefit the 
scientific investigation 

1-2 

The student is able to: 
• collect and present data 

in numerical and/or visual 
forms 

 
• interpret data 
 
• state the validity of a 

prediction based on the 
outcome of a scientific 
investigation, with limited 
success 

 
• state the validity of the 

method based on the 
outcome of a scientific 
investigation, with limited 
success 

 
• state improvements or 

extensions to the method 
that would benefit the 
scientific investigation, 
with limited success 

The student is able to: 
• collect and present data 

in numerical and/or visual 
forms 

 
• accurately interpret data 
 
• state the validity of a 

hypothesis with limited 
reference to a scientific 
investigation 

 
 
• state the validity of the 

method with limited 
reference to a scientific 
investigation 

 
 
• state limited 

improvements or 
extensions to the method 

The student is able to: 
• collect and present data 

in numerical and/or visual 
forms 

 
• accurately interpret data 
 
• state the validity of a 

hypothesis based on the 
outcome of a scientific 
investigation 

 
 
• state the validity of the 

method based on the 
outcome of a scientific 
investigation 

 
 
• state improvements or 

extensions to the method 

0 The student’s work does not reach a standard described by any of the descriptors above. 
 
 
Criterion D: Reflecting on the impacts of science 
Achievement 

levels 
Descriptors 

MYP 1 MYP 2-3 MYP 4-5 

7-8 

The student is able to: 
• summarize the ways in 

which science is applied 
and used to address a 
specific problem or issue 
 

• describe and summarize 
the implications of using 
science and its 
application to solve a 
specific problem or issue, 
interacting with a factor 

 
• consistently apply 

scientific language to 
communicate 

The student is able to: 
• describe the ways in 

which science is applied 
and used to address a 
specific problem or issue 
 

• discuss and analyze the 
implications of using 
science and its 
application to solve a 
specific problem or issue, 
interacting with a factor 

 
• consistently apply 

scientific language to 
communicate 

The student is able to: 
• explain the ways in which 

science is applied and 
used to address a specific 
problem or issue 
 

• discuss and evaluate the 
implications of using 
science and its 
application to solve a 
specific problem or issue, 
interacting with a factor 

 
• consistently apply 

scientific language to 
communicate 
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understanding  clearly 
and precisely 

 
• document sources 

completely 

understanding clearly and 
precisely 

 
• document sources 

completely 

understanding clearly and 
precisely 

 
• document sources 

completely 

5-6 

The student is able to: 
• outline the ways in which 

science is used to address 
a specific problem or issue 
 
 

• outline the implications of 
using science to solve a 
specific problem or issue, 
interacting with a factor 

 
 
• usually apply scientific 

language to communicate 
understanding  clearly 
and precisely 

 
• usually document sources 

correctly 

The student is able to: 
• summarize the ways in 

which science is applied 
and used to address a 
specific problem or issue 
 

• describe the implications 
of using science and its 
application to solve a 
specific problem or issue, 
interacting with a factor 

 
• usually apply scientific 

language to communicate 
understanding clearly and 
precisely 

 
• usually document sources 

correctly 

The student is able to: 
• describe the ways in 

which science is applied 
and used to address a 
specific problem or issue 
 

• discuss the implications of 
using science and its 
application to solve a 
specific problem or issue, 
interacting with a factor 

 
• usually apply scientific 

language to communicate 
understanding clearly and 
precisely 

 
• usually document sources 

correctly 

3-4 

The student is able to: 
• state the ways in which 

science is used to address 
a specific problem or issue 

 
 
• state the implications of 

using science to solve a 
specific problem or issue, 
interacting with a factor 

 
 
• sometimes apply 

scientific language to 
communicate 
understanding  
 

• sometimes document 
sources correctly 

The student is able to: 
• outline the ways in which 

science is used to address 
a specific problem or issue 

 
 
• outline the implications of 

using science to solve a 
specific problem or issue, 
interacting with a factor 

 
 
• sometimes apply 

scientific language to 
communicate 
understanding 
 

• sometimes document 
sources correctly 

The student is able to: 
• summarize the ways in 

which science is applied 
and used to address a 
specific problem or issue 
 

• describe the implications 
of using science and its 
application to solve a 
specific problem or issue, 
interacting with a factor 

 
• sometimes apply 

scientific language to 
communicate 
understanding 

 
• sometimes document 

sources correctly 

1-2 

The student is able to: 
• state the ways in which 

science is used to address 
a specific problem or 
issue, with limited 
success 
 

• state the implications of 
using science to solve a 
specific problem or issue, 
interacting with a factor, 
with limited success 

 
• apply scientific language 

to communicate 

The student is able to: 
• state the ways in which 

science is used to address 
a specific problem or issue 

 
 
 
• state the implications of 

using science to solve a 
specific problem or issue, 
interacting with a factor 

 
 
• apply scientific language 

to communicate 

The student is able to: 
• outline the ways in which 

science is used to address 
a specific problem or issue 

 
 
 
• outline the ways in which 

science is used to address 
a specific problem or issue 

 
 
 
• apply scientific language 

to communicate 
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understanding, with 
limited success 

 
• document sources, with 

limited success 

understanding, but does so 
with limited success 

 
• document sources, with 

limited success 

understanding but does so 
with limited success 

 
• document sources, with 

limited success 
0 The student’s work does not reach a standard described by any of the descriptors above. 

 

 
 
  

61 

 



 

Personal Project 
 
 
The 10th grade Personal Project is an independent course of study involving research 
and reflection, and results in the creation of a product or outcome which demonstrates a 
learning goal chosen by each student.  A “Global Context” must be chosen to focus the 
project. 
For more information about the 10th grade Personal Project, please see the “Personal 
Project Student Handbook.” 
 

Criteria Evidence  Maximum 
A: Investigating Process Journal, Report 8 
B: Planning Process Journal, Report 8 
C: Taking action Product/outcome, Process Journal, Report 8 
D: Reflecting Process Journal, Report 8 

 
Personal Project Criteria Rubrics 
Criterion A: Investigating 
Achievemen

t Level 
Level Descriptor 

7-8 The student is able to: 
• define a clear and highly challenging goal and context for the 

project, based on personal interests 
• identify prior learning and subject-specific knowledge that is 

consistently highly relevant to the project 
• demonstrate excellent research skills 

5-6 The student is able to: 
• define a clear and challenging goal and context for the project, 

based on personal interests 
• identify prior learning and subject-specific knowledge that is 

generally relevant to the project 
• demonstrate substantial research skills 

3-4 The student is able to: 
• outline a basic and appropriate goal and context for the project, 

based on personal interests 
• identify basic prior learning and subject-specific knowledge that is 

relevant to some areas of the project 
• demonstrate adequate research skills 

1-2 The student is able to: 
• state a goal and context for the project, based on personal interests, 

but this may be limited in depth or accessibility 
• identify prior learning and subject-specific knowledge, but this may be 

limited in occurrence or relevance 
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• demonstrate limited research skills 
0 The student does not achieve a standard described by any of the descriptors 

above. 
 
 
Criterion B: Planning 
Achievemen

t Level 
Level Descriptor 

7-8 The student is able to: 
• develop  rigorous criteria for the product/outcome 
• present a detailed and accurate plan and record of the development 

process of the project 
• demonstrate excellent self-management skills 

5-6 The student is able to: 
• develop  substantial and appropriate criteria for the product/outcome 
• present a substantial plan and record of the development process of 

the project 
• demonstrate substantial self-management skills 

3-4 The student is able to: 
• develop  adequate criteria for the product/outcome 
• present an adequate plan and record of the development process of 

the project 
• demonstrate adequate self-management skills 

1-2 The student is able to: 
• develop  limited criteria for the product/outcome 
• present a limited or partial plan and record of the process of the 

project 
• demonstrate limited self-management skills 

0 The student has not reached a standard described by any of the descriptors 
given above. 

 
Criterion C: Taking action 
Achievemen

t Level 
Level Descriptor 

7-8 The student is able to: 
• create an excellent product/outcome in response to the goal, global 

context and criteria 
• demonstrate excellent thinking skills 
• demonstrate excellent communication and social skills 

5-6 The student is able to: 
• create a substantial product/outcome in response to the goal, global 

context and criteria 
• demonstrate substantial thinking skills 
• demonstrate substantial communication and social skills 

3-4 The student is able to: 
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• create a basic product/outcome in response to the goal, global context 
and criteria 

• demonstrate adequate thinking skills 
• demonstrate adequate communication and social skills 

1-2 The student is able to: 
• create a limited product/outcome in response to the goal, global 

context and criteria (specifications) 
• demonstrate limited thinking skills 
• demonstrate limited communication and social skills 

0 The student has not reached a standard described by any of the descriptors 
given above. 

 
Criterion D: Reflecting 
Achievemen
t Level 

Level Descriptor 

7-8 The student is able to: 
• present an excellent evaluation of the quality of the product/outcome 

against his or her criteria (specifications) 
• present excellent reflection on how completing the project has 

extended his or her knowledge and understanding of the topic and the 
global context 

• present excellent reflection on his or her development as an IB 
learner through the project 

5-6 The student is able to: 
• present a substantial evaluation of the quality of the product/outcome 

against his or her criteria (specifications) 
• present substantial reflection on how completing the project has 

extended his or her knowledge and understanding of the topic and the 
global context 

• present substantial reflection on his or her development as an IB 
learner through the project 

3-4 The student is able to: 
• present a basic evaluation of the quality of the product/outcome 

against his or her criteria (specifications) 
• present adequate reflection on how completing the project has 

extended his or her knowledge and understanding of the topic and the 
global context 

• present adequate reflection on his or her development as an IB 
learner through the project 

1-2 The student is able to: 
• present a limited evaluation of the quality of the product/ outcome 

against his or her criteria (specifications) 
• present limited reflection on how completing the project has extended 

his or her knowledge and understanding of the topic and the global 
context 
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• present limited reflection on his or her development as an IB learner 
through the project 

0 The student has not reached a standard described by any of the descriptors 
given above 
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